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ABSTRACT
NEW CAREERS IN SENIOR BLACK PRIVATE COLLEGES
AS A STRATEGY FOR INSTITUTIONAL SURVIVAL
IN THE 1980s
(December 1975)
Anita Ford Allen, B. A. , Howard University
M.A.
,
University of Chicago, Ed . D
. ,
University of Massachusetts
Directed by: Dr. Barbara J. Love
Little is known of the present status of the histori-
cally black colleges or of the struggle in which many of
them are engaged to insure their institutional viability,
even survival, through the 1980s. Specifically, the prob-
lem this dissertation addresses is as follows: Are the
black private colleges initiating development of new ca-
reer thrusts as a means of academic regeneration? The
review is limited to new courses planned for or initiated
during school years 1973-74 and 1974-75, or planned for
or developed in summer 1975.
This paper also addresses these questions.
1. Are the historically black, private colleges
studied introducing courses and majors for emerging ca-
reer opportunities?
2. Are manpower trends the basis for decisions
to
offer new courses?
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3. What significant social and economic needs of the
black populations served by the colleges are referenced
in introducing new career thrusts?
4. What problem areas are perceived by the colleges
studied?
5. Do the black, private colleges studied appear to
be making maximum use of certain federal funds to restruc-
ture their academic programs away from the traditional
offerings?
Source documents for this study include grant applica-
tions at the U.S. Office of Education with an untapped
wealth of material about black colleges. Specifically,
the Advanced Institutional Development Program, funded
under Title III of the Higher Education Act of 1965, as
amended, has funded eighteen private, historically black,
senior colleges, which are the only subjects for this paper.
These colleges are a representative but diverse group,
ranging in size from 550 full-time students to 2,900 full-
time students and in annual operating budgets from $2 mil
lion to $15 million. Geographically they are located from
Pennsylvania to Texas, with the majority in the deep South.
Chapter 2 analyzes the contributions of the histori-
cally black colleges as a group to blacks and the nation
in providing accessibility of higher education for blacks
over the years, in providing trained black leadership,
and
in addressing the educational needs of oppressed
blacks,
Vll
urban or rural. The recognized institutional, academic,
and financial problem areas of black colleges are also
discussed, including limited managerial leadership, lack
of endowment income, financial instability, smallness of
enrollment, and low income of the student body.
Chapter 3 reviews the historical development of the
curriculum in black colleges, analyzes curriculum patterns
up to the end of 1973, and discusses the kind of career
opportunities for which some educators and socioeconomic
analysts think black college students should now be pre-
paring.
Examination of the planned modifications of and addi-
tions to the curricula at the subject black colleges shows
a decided effort to improve the standard liberal arts cur-
ricula generally offered, but, more importantly, to antici-
pate and meet the manpower needs of the 1980s and beyond
by introduction of new career-oriented courses and majors.
Strong trends in addition of new courses and majors
show up in the fields of allied health professions, busi
ness and management, public affairs, social sciences,
scientific and technical careers, and mass communication.
New thrusts in teacher education in areas of foreseeable
need are being introduced, such as early childhood educa-
tion, special education, and competency-based education.
A
heavy proportion of the effort and funds at
black colleges
viii
will continue to go into remedial programs for ill-prepared
high-school graduates.
Most of the historically black colleges ought to be
preserved and, in any event, should not be allowed to die
until prospective students can be assured of good educa-
tional opportunities elsewhere. Suggestions are made for
strengthening the historically black colleges and for in-
suring their continued growth and development.
ix
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CHAPTER I
INTRODUCTION AND METHODOLOGY
It goes without saying that the Negro student cannot
afford to forget the foundations upon which colleges
for his group have been built, the conditions amid
which they have been developed, and the reasons for
the difficulties which they have encountered at any
given time.l
Since the 1930s a number of individuals have per-
formed historical and analytical studies of the higher
education of black Americans. Little is known, however,
of the present status of the historically black colleges
or of the struggle in which many of them are engaged to
insure their institutional viability, even survival through
the 1980s.
Statement of the Problem
To a large extent today's black leadership has
been educated in the black colleges of this country.
Whether this will continue to be true in the future is de-
batable. For almost a century the black colleges were the
only institutions available to young blacks seeking a
higher education. In recent years, however, a wider range
of educational opportunities has opened for black students
^Dwight Oliver Wendell Holmes, The Evolution of
the Negro Colleqe (College Park, Md. : McGrath Publishing
Co.
,
1934)
,
p. 77
1
2This has prompted the historically black colleges to under-
take a serious examination of their new situation.
Specifically the problem this dissertation ad-
dresses is as follows: Are the black private colleqes
initiating development of new career thrusts as a means
of academic regeneration? The answer lies in part in the
long-range plans of a selected group of private black col-
leges and in their reasons for initiating or failing to
initiate new career majors. This study will determine
what significant manpower trends and social and economic
needs of the predominantly black and urban populations
served by the black colleges are referenced in introducing
new career thrusts. The review will be limited to new
courses planned for or initiated within the most recent
two school years , that is, school years 1973-74 and 1974-
75, or planned for or developed in summer 1975.
Background
As the historically black colleges face the nation s
third century, they must give serious consideration to
strategies for survival. Many are literally fighting for
their lives and must rethink their academic and institu-
tional structure in order to survive. The black student
now finds increasingly that he has several alternative
routes to higher educational opportunities. The
histori-
cally black private college, therefore, must
conceive a
3collegiate program that gives the potential enrollee a
reason to select it, even though it is no longer the only
college open to him.
All colleges are, of course, facing economic woes,
woes growing out of the general inflation/recession of the
1970s. William G. Bowen, president of Princeton University,
writes that "there should be no question in anyone's mind
about the seriousness of the overall financial problem
faced by higher education in the United States today as a
2direct consequence of the state of the economy." He adds
that Brown University withdrew more than $25 million from
endowment to fund current operations between 1968-69 and
1974-75, leaving only $18 million from which further with-
drawals can be made. Columbia University's expected defi-
cit of $5 million for 1975-76 could grow to $35 million
by 1980. Harvard, the best endowed of the major private
universities, had an operating deficit of $1.4 million for
1973-74, with the prospect of even higher deficits in the
future
.
The small private colleges, without sizable en-
dowments or research funds, are gravely threatened. These
colleges had to reduce expenditures drastically, compete
2William G. Bowen, "Higher Education and the Na
tional Economy," Planning for Higher Education 4 (June
1975)
,
No. 3, 1/5.
4aggressively to maintain or increase enrollment, eliminate
less effective programs, or close down.
The public colleges and universities are also in
difficulty in the face of declining state revenues. The
University of Connecticut, the University of Vermont, the
University of Massachusetts, the University of Michigan,
along with Florida state institutions, have all had 1.5
to 2.5 percent cuts in appropriations, some in mid-year.
Throughout the country public colleges and universities
have cut back on hiring and promotions, equipment purchases,
maintenance, and new programs.
In short, all elements of higher education are in
serious financial difficulty. The problem is compounded
by simultaneous inflationary effects on the prices of goods
and services and the impact of recession on revenues.
The lack of increased revenue from other sources
requires such exceptionally large increases in tuition that
a troublesome differential between private and public in-
stitutions has developed. Between 1960-61 and 1974-75
the average tuition at public institutions rose from $856
to $2,241, while at many private institutions, tuition is
3
considerably higher.
Most colleges are also grappling with the peren-
nial problems of poverty, geographic and academic isolation,
^Ibid.
5obsolete curricula, decaying or inadequate facilities, a
faculty out of balance in regard to percentage with
tenure, curriculum fields, or terminal degrees.
These problems which affect all colleges have,
however, struck particularly hard at the black private
colleges, which generally have small endowments and a mas-
sive proportion of students from low-income families.
Presidents of some historically black colleges are seeking
answers for the decades ahead. Some who have shunned struc-
tured planning, management, and evaluation systems in the
past or who have found institutional research a bother are
now sensing a need for them, growing out of the problem
of insufficient planning structures or data bases not ade-
quate for necessary decision making. These presidents are
trying various strategies to pull the colleges out of the
economic mire.
Black college planners are facing the reality that
continuation of the need for historically black colleges
can no longer be assured. A number of presidents are re-
alizing that more funds alone without carefully thought
through institutional and academic goals will not neces-
sarily make the black colleges competitive. Administrators
are beginning to comprehend the usefulness as a survival
strategy of aggressive curriculum development that leads
to meaningful new career opportunities for a changing
stu-
dent body and set of economic factors.
6These are times that demand of all colleges, but
especially of black colleges, a thorough reassessment of
the mission of the college in light of the best informa-
tion available about the students being recruited, where
the graduates go, and how well they perform on the job.
Equally important is the assessment of information about
the present and anticipated career and professional needs
of the urban, predominantly black communities served and
the strengths and history of the college and its faculty.
In short, black colleges must be sure that their long-
term goals are clearly defined and that specific short-
term objectives are understood and accepted by faculty,
administration, students, and alumni. Much is riding
today on the ability of the black college to move its stu-
dents out of dead-end, overcapacity career fields into the
newer professions and graduate study. Certainly most
American institutions of higher education do an exceed-
ingly poor job of looking ahead and of making use of in-
stitutional research data. The black colleges, particu-
larly, cannot afford the luxury of false starts and unclear
goals
.
Significance of Black Colleges
This dissertation will not focus on the history
of black colleges or of black higher education. Yet
one
must understand the importance of the role of the
7historically black colleges in the life of the black com-
munity to understand the urgency of finding a way for the
survival of the colleges.
For the 110 years since the Civil War, higher
education for blacks has been almost exclusively the
responsibility of the historically black colleges. The
majority of blacks who graduate from college still receive
their diplomas from these schools. One association of
black colleges states that "four out of ten of the black
students are in black colleges and seven out of ten degrees
earned by black students are awarded by these black col-
leges." 4 The trained leadership and manpower provided by
historically black colleges have been major forces in en-
abling black Americans to benefit from the gradual lower-
ing of racial barriers in the public and private sectors
at all levels of society.
The role of the historically black colleges in
facilitating meaningful participation for blacks in the
mainstream of American life is clearer when we not the fol-
lowing facts:
—Seventy-five percent of the black officers
serving in the armed forces are graduates of
these institutions.
4United Negro College Fund, "Policy Planning Paper,
New York, 1975, p. 34. (Mimeographed.)
8--One-half of all the black members of Congress
graduated from the historically black colleges.
--More than 80 percent of the black federal judges
graduated from the historically black colleges.
—Ninety-five percent of the elected black of-
ficers in the cities, counties, and states
across the South attended or graduated from his-
torically black colleges.
—Seventy-five percent of the blacks with the
doctoral degree, medical degree, or law degree
received their baccalaureates at black colleges.
5
A review of the history of black colleges led one
author to the conclusion that the private black colleges
are the only institutions of higher education controlled
by black people. Such colleges, he feels, provide the
most effective vehicle available at this time for the train-
ing of black leaders and professionals and for promoting
g
the economic and social mobility of blacks, despite the
history of racism and bigotry in this country.
In this regard, blacks have a devout confidence in
the power of education to make a difference in the quality
5Elias Blake, Jr., "Position Paper on the Role of
Predominantly Black Colleges," Washington, D.C., April 8,
1973, pp. 1-2. (Mimeographed.)
6Daniel C. Thompson, Private Black Co lleges at the
Crossroads, Contributions in Afro-American^Studies
,
^no . 1
(Westport, Conn.: Greenwood Press, Inc., 1973), p.
9of their lives. Without question they accept the state-
ment of Earl McGrath:
The right to vote, the right to work, the right to
live where he chooses, the right to move freely any-
where in American society— these rights are all dear
to the man who knows what freedom is and wants it.
But the right to education is no less precious than
these, and to a growing degree it is the single
right without which a man cannot fully obtain the
others. Negroes and all citizens who want to gain
for them the full benefits and privileges in living
in this society ought to pour their energies into
efforts to expand the opportunities for higher educa-
tion among Negroes and to improve its quality. 7
This paper shall address these questions:
1. Are the historically black, private colleges
studied introducing courses and majors for emerging career
opportunities?
2. Are manpower trends the basis for decisions to
offer new courses?
3. What significant social and economic needs
of the black populations served by the colleges are
referenced in introducing new career thrusts?
4. What problem areas are perceived by the col-
leges studied?
5. Do the black, private colleges studied appear
to be making maximum use of certain federal funds to
7Earl J. McGrath, The Predominantly Negro Colleges
and Universities in Transition (New York : Bureau of P ub 1
i
-
cations
,
Teachers College , Columbia University , for the
Institute of Higher Education, 1965) , p« 159.
10
restructure their academic programs away from the tra-
ditional offerings?
Methodology
Primary source documents for study . A previously
untapped wealth of material about black colleges, includ-
ing their mission and goals and whether or not new course:
are being introduced, is located in grant applications at
the U.S. Office of Education and will be made available
to a wider public through this study. Specifically the
Advanced Institutional Development Program (AIDP)
,
which
the writer administers under Title III of the Higher Educa-
tion Act, has funded eighteen private, historically black
g
colleges, which will be the subjects for this paper.
These colleges are considered to be "developing" in the
framework of the law, that is isolated from the academic
mainstream and struggling for survival, but with the desire
and potential to make contributions to higher education
in the nation. They are also considered to be "advanced"
developing institutions, which means that they show posi-
tive trends in terms of academic, institutional, and fi
nancial strength in comparison to their peers, as well as
presently exceeding certain minimum quantitative and quali-
tative criteria. Finally, they all received AIDP grants
8 See table 1 for the list of eighteen colleges
which will form the basis for this study.
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TABLE 1
FOUR-YEAR, PRIVATE, HISTORICALLY BLACK COLLEGES
IN THE ADVANCED INSTITUTIONAL
DEVELOPMENT PROGRAM
Colleges (By State) Grant Amount
Alabama
Tuskegee Institute $ 3,066,000
Georgia
Clark College
Morehouse College
Morris Brown College
Spelman College
2.486.000
2.237.000
2.720.000
2.234.000
Louisiana
Xavier University of Louisiana 2,825,000
Mississippi
Rust College 1,640,000
North Carolina
Bennett College
Johnson C. Smith University
St. Augustine's College
Shaw University
2.240.000
2,000,000
2.465.000
2.915.000
Ohio
Wilberforce University 2,300,000
Pennsylvania
Lincoln University 2,900,000
South Carolina
Benedict College 2,750,000
Tennessee
Fisk University 2,830,000
Texas
Bishop College 3,150,000
Virginia
Hampton Institute
Virginia Union University
2,900,000
3,000,000
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in the first year of the program, i.e., either December
1973 or June 1974, and they all received additional grants
in June 1975. Total AIDP grants available to them range
from $1.64 million to $3.15 million to be spent over a
three- to five-year period for the purpose of accelerat-
ing their movement "into the academic mainstream." The
eighteen colleges in the study have all received final
approval by the Office of Education for implementation of
plans under the grant after the colleges had spent from
six months to one year of self-study, planning, and re-
organizing academically or administratively.
Since the AIDP requires that the colleges, both in
their proposals and later in their final plans, address
what they see to be their needs for accelerated develop-
ment, these funded plans are a rich source of discussion
of planned positive action. Approvable programs include
curriculum development, and introduction of new careers
is one of the program priorities in this area. In order
to qualify for a grant, colleges also have to show a clear
understanding of their educational role as expressed in
terms of the educational experiences their student bodies
and surrounding communities need and want.
Analysis of data . To determine the extent to which
black colleges are strengthening and restructuring their
curricula in order to meet the challenges to survival in
the decade ahead, the stated mission and goals of the
13
subject colleges initially will be analyzed to isolate any
goals which encompass career preparation. An analysis will
then be made of any statements in the plan concerning ar-
ticulation between the college goals with respect to pre-
paring students for new career fields, student and graduate
data, and new courses or programs being introduced or modi-
fied. A synthesis of this material into a summary and
recommendations will require sensitivity to the history
of the colleges and to the population served. The source
material is mainly narrative in nature, and it is not
feasible to process the data mechanically.
Some emerging career development efforts may be
accompanied by related innovations in areas such as coun-
seling, relationships with business and professional enter-
prises, and consortia. These innovations directly related
to emerging new career thrusts will be cited.
Not all of the subject institutions will show a
positive response to the need for development of new
courses or majors. The colleges not undertaking the re-
vamping of major curriculum fields will still be analyzed
for any clues to the reasons for the absence of such plans.
Limitations of the study . The four-year, private,
historically black colleges funded under AIDP are the only
colleges which will be studied for the purposes of this
paper. These colleges are a representative but diverse
group, ranging in size from five hundred fifty full-time
14
students to twenty-nine hundred full-time students and in
annual operating budgets from $2 million to $15 million.
Geographically they are located from Pennsylvania to
Texas with the majority, of course, in the deep South.
Historically black public colleges have been omit-
ted from this review, since their introduction of new cur-
ricula or failure to do so may result from factors beyond
the institutions' control, such as judicial rulings, court
orders, and state politics. In addition, their relatively
large size and relatively greater financial stability are
a function of factors not pertinent to black higher educa-
tion generally.
The more recently established two- and four-year
public colleges, situated in large, heavily black urban
areas, are not included in this study. These predomi-
nantly black colleges are the newest entrants in the
field of black higher education. In relating to com-
munity needs and interests, they do not face the emotional
trauma which the historically black colleges face in modify
ing or dropping curriculum majors established for twenty
five to fifty years or persuading a faculty, most of whose
members have life tenure, to accept necessary changes or
innovations
.
Properly limiting the study requires sensitivity
to the background and relationships of the institutions
studied. Understanding the role of some state
planning
15
agencies and state boards of higher education with black
colleges, for example, requires reading between the lines.
Assumptions . This paper will assume that it is
in the public interest to have a thriving private higher
education sector. It will assume that thousands of the
black students who attended black private colleges might
be lost to higher education without such colleges and
that the specialized attention provided by these colleges
for the frequently ill-prepared black high-school gradu-
ates is in line with the national priority to increase ac-
cessibility of higher education for all who want it.
This paper will also assume that schools have a
responsibility beyond the training of the intellect, that
education must prepare blacks to understand the society
in which they live and to improve it. Higher education,
in the framework of this social theory of education, then,
must give blacks the intellectual, economic, and moral
tools for social change.
Outline of Chapters
Chapter 2, "Black Colleges: Their Contributions
and Their Problems," will analyze the contributions of
the historically black colleges as a group to blacks
and
to the nation in providing accessibility of higher
educa-
tion for blacks over the years, in providing trained,
sensitive leadership, and in addressing the educational
16
needs of oppressed blacks, whether in rural or urban com-
munities
.
This chapter will also focus on the recognized
institutional, academic, and financial problem areas of
black colleges, including problems of limited managerial
leadership, lack of endowment income, financial instability,
smallness of enrollment, low income of the student body
which precludes substantially increased tuition, geo-
graphic and cultural isolation, and inadequate facilities.
Financial and institutional strategies for sur-
vival which have been proposed from time to time will be
discussed. Some attention will be paid also to the vari-
ous arguments as to whether black colleges should survive
or whether they have outlasted their usefulness.
As these topics are discussed, the pertinent litera-
ture will be reviewed.
Chapter 3, "Curriculum Patterns in Historically
Black Colleges," will be devoted to a review of the his-
torical development of the curriculum in black colleges,
analysis of curriculum patterns in the 1960s and 1970s to
the end of 1973, and a discussion of the kind of career
opportunities for which some educators and socioeconomic
analysts think black college students should now be pre-
paring. Literature will be reviewed as part of this chap-
ter, which discusses the kind of jobs black college gradu-
ates get, the adequacy of their preparation for
the jobs
17
they find, and the "state-of-the-art" in regard to use of
institutional research and other techniques for determining
how, when, and what curriculum offerings might appropri-
ately be modified or initiated.
Chapter 4, "New Career Thrusts in Private, His-
torically Black Senior Colleges," will summarize the
findings from the analysis of the plans of the subject
eighteen colleges as the plans relate to the funded new
career-oriented course offerings regarded as necessary for
the strengthening of the colleges as they move into the
1980s.
Conclusions will be drawn in chapter 5 concerning
new courses in the eighteen private, historically black
colleges studied, especially in regard to trends emerging
in career categories offered by black colleges and their
stated anticipated relationship to survival of the colleges.
This chapter will be organized around groups of
related new career curricula in such fields as health
services, banking and business, mass communications, trans-
portation, human services for the aging, and education.
Chapter 6, "Recommendations for Focus on New
Careers in Black Colleges as a Strategy for Institutional
Survival in the 1980s," will make recommendations,
based
upon the insights gained during the study of the
source
documents, on plans for academic and institutional
regenera
tion
.
18
This study uses the results of careful planning
by a cross section of campus constituencies at eighteen
private, historically black colleges. If there is an
effort by black colleges to use development of new career
courses and majors to make the black college more viable
as we move ahead to the twenty-first century, the data
provided through this study should reveal the evidence
of its direction and magnitude.
CHAPTER II
BLACK COLLEGES: THEIR CONTRIBUTIONS
AND THEIR PROBLEMS
And ye shall know the truth, and the truth shall
make you free.
St. John 8:32
Contributions of Black Colleges
Higher education for blacks has been almost ex-
clusively the responsibility of the colleges founded for
blacks during the years since the Civil War. These col-
leges have made and are still making outstanding contribu-
tions to the social uplift of black Americans. "These
colleges," it has been stated, "have been the principal
contributors to black literacy, the principal developers
of a black professional class, the principal inspiration
to black social organization, and the sole promoters and
guardians of Afro-American culture."
Literacy . A number of historians and black educa-
tors consider the single most important contribution of
the historically black colleges to be the preparation of
thousands of black teachers who transformed illiterate
slaves into a literate population in the short span of
one
1Tilden J. LeMelle and Wilbert J. LeMelle, The
Black College: A Strategy for Achieving Relevance
(New
York: Frederick A. Praeger, 1969), p. 33.
19
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hundred years. Thompson, for example, states that ac-
cording to the most reliable estimates available, only
about 2 or 3 percent of the slaves were able to read and
write. Only about 5 percent, including the more than
400,000 free blacks, were literate in 1860. Blacks as
well as whites recognized the value of education if the
freedmen were to retain their tenuous freedom. The need
was great to establish schools that would begin unravel-
ing the entangled condition and problems of the new black
citizens. In short, blacks identified the need for black
teachers, ministers, physicians, businessmen, and leaders
"capable of ministering to the many needs of the illiter-
ate, disorganized, still oppressed and frightened ex-slave
..2population.
With little or no cooperation from white col-
leges, during their first century the colleges founded
for blacks trained black teachers who reversed the rate of
literacy among black Americans, from 5 percent lit-
erate to only 5 percent illiterate. LeMelle and LeMelle
further clarify this progress as follows: "In 1900, il-
literacy had dropped to 44.5 percent of the total black
2Thompson, Private Black Colleges , pp. or
a brief, lucid account of black education see
Alan Pifer,
The Hiaher Education of Blacks in the United States^
^e
print of the Alfred and Winifred Hoernie Memorial
Lectu
fo^l973 (New York: Carnegie Corporation of New
York [1974]).
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population. In 1920, black illiteracy was down to 22.9
percent. In the 40 years between 1880 and 1920, black
illiteracy was reduced by more than two-thirds."
Dr. Holmes, writing earlier about the post-Civil
War era, stated that the general superintendent under the
humanitarian Freedmen's Bureau noted that desire and
ability on part of blacks was rapidly creating problems
of supplying teachers in sufficient numbers. The solution
lay in provision of higher schools where blacks could be
trained to supply their own schools with competent teachers.
The general superintendent "calculated that 20,000
teachers were immediately needed for the one million or
more Negro children eager to attend school." This was "an
official forecasting of the need of institutions of higher
learning whose encouragement constituted such an important
contribution of the Freedmen's Bureau to the education of
4
the Negro."
Teachers, produced by the colleges founded for
blacks, helped to establish a system of education in this
country which has proved to be lifeblood for black Ameri-
cans.^ The majority of the teachers of many generations
46.
*LeMelle and LeMelle, Achieving Relevance , p. 33.
^Holmes, The Evolution of the Negro College , pp.
45-
5
For one man's experiences in getting schooling
and
in teaching, see Benjamin E. Mays, Born -to Re^' Anc^
biography (New York: Charles Scribner's Sons, 1971),
haps.
1-4 passim.
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of black children in the South are the products of black
colleges .
^
Trained leadership
. In addition to the contribu-
tions of literacy for blacks, the historically black col-
leges have been the chief educators of the black profes-
sional class
—
providing the doctors, lawyers, ministers,
dentists, and business executives to serve and to inspire
the masses of black Americans.
The black colleges early began providing this
highly trained leadership. Bullock comments:
Of the 1,883 who had graduated from thirty Negro
colleges of the South by 1900, over one third, or
37.2 percent, were serving as teachers in the
region's colored schools! at that time. Approximately
one tenth, or 11.3 percent were serving as clergy-
men, 4.0 percent as physicians, and 3.3 percent as
lawyers. The others were employed as civil service
workers, merchants, and store clerks. Only 1.4
percent were engaged in farming. Slowly but cer-
tainly the graduates were working their way into the
community functional structure. Approximately one
fourth had assumed some kind of responsible role of
leadership on a voluntary as well as employment basis.
The historically black colleges continue to this
day to train the majority of black professionals. Egerton
^Carnegie Commission on Higher Education, From
Isolation to Mainstream: Problems of the Colleges Founded
for Negroes, A Report and Recommendations (New York: McGraw-
Hill Book Co., 1971), p. I4~
7Henry Allen Bullock, A History of Negro Education
in the South: From 1619 to the Present (Cambridge, Mass.:
Harvard University Press, 1967), p. 175. For a discussion
of the community or voluntary activities of the early
Negro college graduates, see William E. B. DuBois, The
College-Bred Negro (Atlanta, Ga. : Atlanta University
Press,
1902), p. i-6.
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states that in the 1960s and 1970s the white colleges in
large measure drew their black students from black cam-
puses, so that soon "half the blacks attending college
were in formerly all-white schools, but the black institu-
tions still graduated four out of every five blacks earn-
ging degrees." The black college presidents in a presen-
tation to the Secretary of the Department of Health,
Education, and Welfare in November 1975 explained that
between 1965 and 1975 the historically black colleges
produced over 210,000 baccalaureate degrees, at least 90
percent of which went to black Americans. The presidents
added that "as late as 1974, at least half of the B.A.'s
earned by blacks nationally were still coming from these
schools." In addition, a special analysis of data by the
National Board on Graduate Education shows that 60 percent
of "the 1972-73 black doctorates finishing their work in
that year earned their baccalaureate degree at a histori-
9
cally black college."
Preservation of black culture . In addition, Negro
colleges are credited with legitimizing black culture,
8John Egerton, "Adams v. Richardson: "Can Separate
Be Equal?" Change , Winter 1974-75, p. 30.
^National Association for Equal Opportunity in
Hiqher Education, "The National Goal of Equal Opportunity
and the Historically Black Colleges, A Partnership for
Leadership in the Development of a Year 2000 Plan for (Mimeo .
Parity in Education," Washington, D.C., 19 5, p.
graphed
.
)
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creativity, and scholarship. By honoring black men and
women, the black colleges preserved an interest in the
African past during a long period when not many were
interested. The American public has just begun to ap-
preciate the work of the few dedicated black scholars who
enabled the black colleges to become the source of what is
becoming a black renaissance.^
Access to higher education . Too few recall that
apart from the black colleges, blacks have had reasonable
access to higher education only since the civil rights
legislation and Supreme Court decision of the 1960s. "The
primary concern of black Americans," Blake states, "is
that discriminatory patterns of access and retention in
this free choice system do not disproportionately exclude
them. . . . 1,11 Black colleges have generally accepted stu-
dents with (a) a background of economic deprivation, (b)
inadequate academic preparation as a consequence of the
dual school system in most southern states, and frequently
a combination of these two disabilities. "The average
family income of 37.6 percent of entering black students
and 17.1 percent of other entering students in Nego col-
leges in the fall of 1968 was less than $4,000 a year,"
10 Ibid.
,
p. 32.
11Blake, "Position Paper," p. 4.
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the Carnegie Commission states. 12 This point is empha-
sized by a New York Times position on the Ford Foundation
grants to black colleges—that black youth would have
found very little opportunity to attend college had his-
torically black colleges not existed. 1 '*
Problems of Black Colleges
Ironically, the historically black institutions of
higher education find challenges on every hand to their
continued existence. Serious challenges have arisen
despite their unique success in providing low-income,
academically ill-prepared young people with a creditable
education which has enabled them to compete successfully
in American life as soon as opportunities were open to
them. Some of these challenges come from other col-
leges. Some come, particularly to private institutions,
in the shape of a formidable array of economic, academic,
and institutional problems.
Competition from other colleges . Historically
black colleges face increasing competition from other
12Carnegie Commission, From Isolation to Main-
stream
,
pp. 14-15.
i:*Urban Affairs Newsletter 3 (1971) :14. See also
discussion on this subject in Minority Acces s to College,
a Ford Foundation Report, by Fred E. Crossland, with a
foreword by James E. Cheek (New York: Schocken Books,
1971) . A discussion of the contributions of black col-
leges to the shaping of the future of America, despite
all of the adverse conditions under which they have ex-
isted, may be found in Carlos H. Vernon, "A Current
History
of Black Colleges,*' Black World 22 (February 1973):26-33.
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colleges, now that segregation is no longer enforceable
by law. Increasingly, black faculty members and stu-
dents find opportunities opening for them in colleges
across the nation. For the first time colleges founded
for whites are competing with black colleges for black
14
students and faculty members. Students increasingly
are asking not which black college they should attend but
rather where they can get the best quality education in
their selected field. Now predominantly white colleges
have entered into competition with historically black col-
leges for financial support from foundations and govern-
ment agencies interested in providing young blacks with
greater educational opportunities. In effect, the his-
torically black colleges no longer have the "corner on the
market" of innovations for improving education for blacks,
and they now are watching as funds once available only or
primarily to black colleges are being diverted to other
• X. •
15institutions
.
^Carnegie Commission, From Isolation to Main-
stream, p. 1. See also Carnegie Commission on Higher
^
Education
,
New Students and New Places; Policies for the
Future Growth and Development of American Higher Educa-
tion. A Report and Recommendations (New York; McGraw-
Hill Book Company, l97l) , p. 25 for corroborating state-
ment .
^Carnegie Commission, From Isolation to Main-
stream, p. 7.
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Historically black, private colleges are finding
increasingly stiffer competition from public two- and
four-year colleges. Public colleges are less expensive
than private colleges, and now both black and white public
institutions are accessible to young blacks. The com-
munity colleges are not only less expensive than private
colleges, but are also geographically more accessible,
especially for the important older student. This competi-
tion from public two- and four-year colleges is pressing
private institutions extremely hard to reconsider their
educational offerings, establish branch classes, conduct
weekend and Sunday college classes, and everywhere face
up to the challenge of the less expensive, more accessible
public institutions.^
Economic problems . The institutions founded for
whites are facing severe economic problems in the 1970s,
as noted above, because of the two-headed monster of re-
cession and inflation. Rising costs, decreasing gifts,
downward trends in foundation gifts, declining enroll
ments
,
and reduced endowment income have brought many
colleges and especially private institutions to a near-
crisis economic situation. "At a time when foundation
grants are being influenced by slumping stock values,
re-
cent trends of philanthropic giving to higher
education
16 Ibid., p. 20.
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became particularly significant/' John Hunter Dane states.
He adds that, while overall foundation support to higher
education has been increasing in absolute dollars, "its
proportion of the total income to higher education has
hostility of colleges to business has declined in recent
years, and that "given the current enrollment and finan-
cial squeeze, colleges are finding it more important each
1
8
year to sell business on giving."
indicate that the situation may worsen in the short run.
President Lloyd Elliott of George Washington University
in Washington, D.C., is reported to have predicted "that
by 1985 at least 10 percent of our institutions of higher
education will have to close their doors because of insol-
have been established for several hundred years and have
accumulated tremendous endowments over the years from
alumni and benefactors, are feeling the economic pinch in
the 1970s, it should come as no surprise that the
17John Hunter Dane, "Trends in Foundation Giving,"
Change
,
Winter 1974-75, p. 41.
18
"Selling Business on Giving to Colleges," Change,
September 1974, p. 13.
19 Samuel L. Banks, "Higher Education and the Poor,
The Crisis , November 1974, p. 312.
been declining." 17 Another writer notes that the sometime
The current financial problems facing most colleges
If the wealthy white institutions, those that
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historically black colleges are facing serious economic
problems, which in some cases verge on the desperate.
Enumerating the factors which contribute to the
financial plight of black colleges may be useful. The
main factors are these:
1. Small endowments.
2. Low potential income from tuition—because
the colleges serve low-income students
,
they cannot charge
tuition as high as that charged by most white colleges.
3. No constituency of wealthy alumni and parents.
4. Little support from majority of private founda-
tions, which do give support as matter of course to selected
white colleges and universities.
5. Low base of community support. Local community
interests with money and power tend to support nearby
white institutions, not black.
6. Accumulated deficiences in physical plants,
equipment, and library resources as result of inadequate
capital investment over the years. Obsolescence costs
money
.
"In short," as Banks states, "it is a question whether
black colleges, given the historic neglect and inadequate
support, will be able to survive, in view of the financial
austerity that pervades Congress, state legislatures, and
20
philanthropic foundations.
20 Ibid.
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One significant study points up the peculiar
financial concerns of the private black colleges. William
W. Jellema analyzed comparisons of a matched sample of
private black and private predominantly white colleges.
The financial concerns were, of course, similar in both
sets of colleges. The unique role served by the black
colleges historically, however, and the needs of the
institutions point up the special concern. The findings
included the following: 1) the black colleges fall a
little below the 5 percent minimum level of library sup-
port generally considered acceptable, 2) with respect to
faculty salaries
,
professors at the white colleges re-
ceived nearly 10 percent greater compensation than did
professors at the black colleges, 3) staffing needs in stu-
dent services have had to receive unusually great support
at black colleges, especially in the areas of admissions,
student orientation, counseling assistance, and place-
ment, draining off funds for usual academic improve-
ment, and 4) the average black college allocated $225 more
per student for financial aid than did the average white
21
college in 1968-69.
21William W. Jellema, Higher Education F ianance: A
Comparative Study of Matched Samples of Black and White
Private Institutions
' (Atlanta, Ga.: Soutnern Kegxonal
Education Boards 1972)
.
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Various historians have noted that the financial
plight of black colleges is a perennial one that grew as
the colleges themselves developed. Bullock, for example,
points out that as far back as the early part of the
twentieth century the institutions of higher education
for blacks were second- and third-class imitations of
white institutions, stemming directly from financial
neglect. He adds:
All the Negro colleges in the nation spent only
$4,028,356 during the school year 1914-1915, and
only $281,000 of this amount came from the United
States Government. . . . The colleges were con-
stantly kept at a minimal operational level through
the mercy of the philanthropic foundations that first
nourished them. 22
The historical deprivation of the black colleges
from their inception forced the institutionalization of
the deficiencies such as poor libraries, inadequate
number and training of faculty, and obsolete curricula
that most black colleges still are trying to remedy. The
shortage of finances impacted on every area of the in-
stitutional and academic fiber of the colleges.
Problem related to low-income level of students .
A related problem which black colleges have wrestled with
over the years is the problem of the low-income level
of their clientele with the accompanying need for massive
student financial aid, out of proportion to the ability
^Bullock, History of Negro Education , pp. 183 84
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of the colleges to provide such support. The histories
of black colleges referred to above abound with stories
in the early years of young black men and women arriving
at the college on foot, carrying a change of clothing,
a little grain or a sack of potatoes, and no money or
23
means of support.
A study of private black colleges in 1970-71
shows that only 15 to 20 percent of the students came
from homes where the parents were financially able to
pay the expenses of the private black college. Between
75 and 80 percent of the parents, as a matter of fact,
could not afford to send them to a private black college
without very substantial aid. Today as in the past black
colleges recruit most of their students from the lower
24
socioeconomic classes. This is both a reason for the
continuation of these colleges and a source of deep con-
cern as to how to continue financing such colleges when
the comparatively low tuition rates cannot be raised with-
out serious enrollment and financial aid consequences.
2
^For a comprehensive historical review of the
black colleges supported by the Methodist denomination, in-
cluding their financial plight and an argument for their
continued survival, see James P. Brawley , Two Centuries
of Methodist Concern: Bondage, Freedom and Education of
Black People (New York: Vantage Press, by the Board^ of
Education for the Council of Presidents of Black Colleges,
United Methodist Church, 1974)
.
^
^Thompson, Private Black Colleges , p. 63.
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The Carnegie Commission's From Isolation to Main-
stream points out that the black colleges are attempting
to overcome the "long-standing handicaps that reflect, to
a considerable extent, the historical disadvantages borne
by the young men and women they have served." In discuss-
ing the low socioeconomic status of students at the his-
torically black colleges, the report gives the following
information:
In 1968, the median income for Negro families in
the United States was $5,590, only about 63 percent
of that for white families. An analysis of the
American Council on Education's most recent survey
of freshmen students indicates that the median family
income for freshmen at all colleges and universities
was $11,000, while at colleges for Negroes it was
only $7,300. . . . Both parents of only 13 percent of
the 1964 graduates of black colleges had attended or
finished college, and parents of high proportions of
them had education at the eighth grade level or less.
Low family financial resources not only impede or
postpone the entry of black students into institutions
of higher education but also restrict their choice of
college to one close to home with low student fees and
living expenses. . . . Many of the black students
must earn much of the money they need to meet their
expenses while in college. A much larger percentage
of black college graduates (62 percent) than white
college graduates (36 percent) owe money for the ex-
penses they incurred while in college .
^
One article notes that "financial consideration
of both public and private colleges have [sic] three pri-
mary components: The ability of students to pay a fixed
tuition, the institutions' capital investments in buildings,
and their operating funds (which do not include tuition)
,
^Carnegie Commission, From Isolation to Main -
stream, pp. 21-22.
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matched against their current costs of operation."
Reasons for the general low level of operating income of
black colleges is made more clear when examination shows
that the highest tuition charge at a private black in-
stitution in 1971 was $1,500, while Princeton University
the same year charged $2,500 for tuition. 26
Physical facilities
. The black colleges are also
at a disadvantage in attempting to develop and maintain
an up-to-date physical plant. Black colleges have made
a heavy investment in physical facilities, devoting as
much as 86 percent of black college capital receipts to
maintaining or renovating buildings compared with 75.5
percent for all institutions. Such expenditures can be
justified on the basis of the buildings being old and often
inadequate. But with so much required to keeping build-
ings in repair, black colleges can allocate only 13
percent of their receipts for endowment and 1 percent for
student loan funds, against 22 percent for endowment and
2 percent for annuity and trust funds for all institu-
tions. Thompson adds that even with the heavy investment
in facilities by black colleges, the black private col-
leges he studied all needed some major expansion and reno-
vation to their physical plants. He estimates that it
26
"The Business of Higher Education," Black Enter -
prise
,
September 1971, p. 37.
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would take about $100 million to bring the facilities of
the fifty—three private black colleges up to minimum stan-
As it stands now, although some colleges have doubled
the size of their plants in a recent ten-year period, 56
percent of such new construction is mortgaged. Further,
if enrollment declines, colleges with heavy loans to service
will be in even more serious financial trouble.
Geographic isolation . Another factor which fre-
quently contributes to the financial predicament of his-
torically black colleges is geographic isolation. Fully
90 percent of the four million black Americans lived in
the South when the first black colleges were founded. Of
these, between 85 and 90 percent lived in rural areas.
Naturally, when the black colleges were founded, a number
of them were established in small towns surrounded by
farming communities. Urbanization of blacks, however, has
taken place over the years; now 75 percent of the black
people live in cities, and nearly one-half live in large
cities outside of the South. Dr. Thompson states: "The
blunt conclusion is clear and inescapable: Black private
colleges located at present in largely rural communities
2 8
have been left stranded."
As blacks, and especially black young people, have
left the rural South, the task of recruiting students and
^
^Thompson, Private Black Colleges , p. 35.
28jbid.
,
p. 23.
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them with the social, cultural, and academic ex-
periences to assure an equal chance of success in the
larger urban, industrial, international society has been
increasingly difficult. The emigration of blacks from
areas where black colleges have drawn most of their stu-
dents has meant that their enrollment in many cases has
strayed below the level of fifteen hundred to two thou-
sand students that some educators and economists feel is
the minimum necessary for a really viable college today.
Recruitment of faculty . One of the special in-
stitutional problems of black colleges at the present
time is the difficulty of recruiting and retaining top
level persons for faculty. One observer notes that "the
overall quality of the faculties in private black col-
leges is deteriorating because, among other considerations,
these colleges are systematically recruiting teachers . . .
who can afford to accept low salaries rather than those
with high professional competence." McGrath adds that
the scope and recency of faculty training that some his-
torically black colleges can afford is not reassuring,
even to sympathetic observers. Here again, the economic
29 Ibid.
,
p. 125.
29McGrath, Predominantly Negro Colleges and Uni -
versities, p. 5. This study, supported by the Carnegie
Corporation, makes an institutional analysis of one
37
plight of black private higher education reduces the
academic quality possible in the college, which reduction
in turn has a negative effect on the recruitment of stu-
dents to sometimes isolated campuses as well as upon the
solicitation of funds. The unending cycle of economic
disaster in black colleges is institutionalized in a way
that threatens the life and viability of the colleges.
Presidentialism . A managerial problem that
limits economic stamina is what may be called presidential-
ism, placing absolute decision-making authority in the
office of the president.
Whether private, state or church related, all
black colleges in the past operated with the decision-making
authority in the hands of the presidents, John R. Hill com-
ments. The majority of the earlier black college presi-
dents, he feels, resembled "their autocratic white counter-
parts at the more prestigious schools of higher education
during the nineteenth century." While authority on the
white campuses was shared many years ago, the black college
president for the most part has remained in full control
of the institution. Hill identifies the element of rela-
tionship with external threatening groups as a reason for
continuation of the autocratic presidency.
hundred black colleges and universities. It includes a
ten-page bibliography.
^John R. Hill, "Presidential Perception:
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Whatever the reasons for the historical develop-
ment of the autocratic presidency of black colleges, and
whatever its success in holding together the college struc-
ture in an unsympathetic environment historically, today
such a presidency is out of line with modern management
techniques required for success of any complex institution.
The problem is more than just flying in the face of cur-
rent trends toward faculty and student participation in
college operation. The problem is that "no college presi-
dent can carry the administrative responsibility alone.
The operation of a college is too multifaceted. Aside
from the needs already cited, detailed financial and aca-
32demic accounting are required for many agencies." Those
Administrative Problems and Needs of Public Black Colleges,"
Journal of Negro Education 44 (1975): 53. For a full study
of the presidency at black colleges, focusing on public
colleges, see also Johnny Ray Hill, A Study of the Public-
Assisted Black College Presidency (New York: Carlton Press,
Inc.
,
1974)
.
32 .Commission on Higher Educational Opportunity in
the South, The Negro and Higher Education in the South
(Atlanta, Ga. : Southern Regional Education Board, 1967) ,
p. 20. Black colleges are not alone in seeking in the col-
lege president "a man for all seasons." Rutherford B. Hayes,
a member of the Ohio State board in the early 1890s is said
to have been looking "for a man of fine appearance, of com-
manding presence, one who will impress the public; he must
be a fine speaker at public assemblies; he must be a great
scholar and a great teacher; he must be a preacher, also,
as some think; he must be a man of winning manners; he
must have tact so that he can get along with and govern the
faculty; he must be popular with the students; he must also
be a man of business training, a man of affairs; he must
be a great administrator." Hayes concluded there was no
such man. See Frederick Rudolph, The American College and
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presidents who insist on running the business office, act-
ing as purchasing agent, operating as sole planner, and
doing the hiring and firing throughout the institution are
limiting the economic and academic development of the col-
lege as an institution in a way now quite peculiar to black
colleges
.
Poor academic preparation of students
. Educators
recognize the problem created for black colleges by the
poor academic preparation of the heavy proportion of the
students served. More than 75 percent of the southern
Negro high-school undergraduates in college in the fall
of 1965 were ranked in the top half of their classes in
high school, but about the same percentage were in the
bottom half of national test score distribution. Generally
the explanation for this situation may be found in the in-
adequate college preparation provided these students by
public high schools in the South, which were attended by
94 percent of the black college graduates of the class of
1964.^3 Fichter adds:
Cultural disadvantages follow [black students] from
their childhood homes in their high school years and
tend to be maintained there. The southern school sys-
tem from which these Negro college students emerge
is made up mainly of smaller public schools which
seldom offer a college preparatory curriculum.
University: A History, Knopf Publications in Education (New
York: Alfred A. Knopf, 1965), p. 419.
33carnegie Commission, From Isolation to Main-
stream, p. 22.
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provide fewer years of foreign language study, and
graduate fewer seniors who matriculate as college
freshmen . 34
A more recent study which analyzed selected
characteristics of 3,385 high-school graduates submitting
American College Tests (ACT) profile reports to a black
college shows low performance scores on such tests by
blacks. The study also shows 90 percent graded in the top
half of their class and 58 percent from rural areas and
small cities.
The necessity for the black college to provide
"catch-up" or remedial academic work for students who
come to college ill prepared and to provide heavy financial
assistance to enable these students to stay in college is
costly economically as well as academically. The nation
cannot afford to be unaware, however, of the loss in human
resources if the black colleges did not retrieve the black
students unable to gain admittance to or be successful in
other colleges.
Brain drain . A counterpart to this problem is
the brain drain of students and faculty that has dealt the
^Joseph h. Fichter, Graduates of Predominantly
Neqro Colleges, Class of 1964, Public Health Service Publica-
tion' No"."' 1571 "(Washington, D.C.: U.S. Government Printing
Office, 1967), p. 2. This study for the National Institutes
of Health contains several hundred statistical tables.
35Charles A. Berry, Characteristics of College and
Non-College Attendants Who Submitted ACT Scores to a Blacl^
College (Washington, D.C.: National Center for Educational
Research and Development, Office of Education, 1972)
.
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black college an additional double blow. After the 1954
Supreme Court decision knocking down legal barriers to
black access to predominantly white institutions, colleges
and universities made more serious efforts than, before to
increase enrollment of black students. Predominantly
white colleges actively recruited black students in the
1960s and devised programs to assist them academically and
financially. Since recruitment practices favored the stu-
dents with high ability, the tendency was to draw the more
able black students to the integrated, predominantly white
schools in and outside the South. Studies show that even
the "elite" black colleges were not exempt from the inter-
mural brain drain.
The brain drain also affected the faculty. The
Carnegie Commission notes that in the 1960s and 1970s
predominantly white institutions have sought out able black
administrators and faculty members to assist them with
their influx of black students. "The departure of these
men and women from black campuses leaves voids that are
3 6
difficult to fill," the Commission adds. Another report
explains that the prime reasons for low level of faculty
training at black colleges is that the "highly trained
Negro college teachers are in short supply; that they are
^Carnegie Commission, From Isolation to Main
stream, pp. 6 and 7.
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in great demand, not only at Negro colleges but at pre-
dominantly white ones across the nation, and that the
Negro colleges cannot compete effectively in terms of
37
salary.
"
The so-called faculty brain drain to the white or
prestigious colleges creates a serious institutional prob-
len in black colleges that several educators have studied.
Dr. Stephen Wright has commented on the educational prob-
lems and subsequent difficulties with financial support
3 8
caused by this brain drain. Morris has also reported
the results of a survey conducted among 120 black colleges
regarding their debilitating loss of capable, qualified
professors to white colleges, to government services, and
39
to business and industry.
The conclusion may be drawn that the loss of many
of the better black students and many of the better black
faculty members to formerly predominantly white institu-
tions has severely weakened the black college at a time
"^Commission on Higher Educational Opportunity in
the South, The Negro and Higher Education in the South,
p. 13.
38Stephen H. Wright, "The Dilemma of the Negro
College: Transition and the Brain Drain," Journal of
Educa
tion 153 (1970) :48-58.
39Eddie W. Morris, "The Contemporary Negro College
and the Brain Drain," Journal of Negro Education
41 (1972).
309-319.
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when its needs for strength to face new competition to sur-
vival were acute.
Questions of relevance . An additional problem
that had serious effects on the black colleges, particu-
larly during the seventies, is that of image or relevance.
Strong opposing views on the question of the purpose of
the black college have been divisive on many campuses.
Some persons have felt that black colleges should
train blacks to participate more fully in the society;
others feel that "the black university" implies a more
radical and perhaps more separatist view of the role of
training for black survival, perhaps apart from the ma-
jority society. 4 ^* One writer summarized his opinion of
education for blacks to date by stating: "Out of the
total course of events came the education of an entire
people not for seamanship in the mainstream of American
41
culture, but for survival in its eddywaters." Those
who take this strong and negative view of black colleges
see black colleges generally as failing in the social de
velopment of blacks over the years.
Not everyone, of course, concerned with black
higher education agrees with my assumption, that the pur
pose of black colleges is social development of blacks
as
40Jack White, "Black Universities Seek Liberation,
RRIC, 1972, pp. 5-6.
41Bullock, History of Negro Education , p. 146.
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a group and of their communities. Thompson, for example,
states that there are complex reasons why black young
people are increasingly choosing white colleges over
black colleges. He thinks that "perhaps the most crucial
factor is that they obviously accept the white upper
middle class as their cultural reference group." He adds
that "essentially they feel that . . . white colleges will
equip them for equal competition with upper middle-class
42
whites who are in the mainstream of American life."
The soul searching and confrontation of philoso-
phies between groups of black students, faculty and com-
munity members, and college administrators and governing
boards or legislatures during the 1960s resulted in de-
creases in gifts and endowments, in change in leadership
at some colleges, and in the internal reorganizations in
a way that did not permit many questions other than rele
vance to be dealt with effectively.
The problems of the historically black colleges
suggest some possible answers:
1. The black colleges need, and some can use
wisely, more money with fewer strings attached from federal
state, or private sources.
2. Larger endowments as a hedge against inflation
42Daniel C. Thompson, Sociology of the Black
Ex
perience
.
Contribution in Sociology
,
^no . i4 (Westpor ,
Conn
.
Greenwood Press, 1974), pp. 18-19.
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and to provide security against fluctuating income from
tuition are desperately needed. Endowed chairs in selected
departments could add strength to some institutions.
3. Cooperative education and student and faculty
exchange programs, in conjunction with stronger colleges
and universities, have already been initiated at a number
of black colleges and hold some promise, if carefully de-
veloped to avoid duplication of expensive services.
4. More direct support from foundations and more
private gifts, with increased support from better or-
ganized alumni groups, are continuing needs. A partial
answer to some of the problems enumerated above could come
from large fund development and public relations campaigns.
New income could support faculty salary increases and more
extensive recruitment of students.
5. Public tuition assistance to students attend-
ing private colleges is being offered in a few states.
This equalization allowance to private colleges will be
increasingly necessary as prices and salaries are caught
up in an inflationary spiral with employment opportunities
and family income held low during the concurrent recession.
6. Some additional mergers of black colleges and
incorporation into state systems of private colleges may
still be necessary as a drastic remedy where
geographic
isolation and low and declining enrollments threaten
the
economic viability of the colleges.
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7. More federal support for construction and
renovation of facilities would assist some colleges which
need such changes to make them competitive.
8. Massive student financial aid, especially in
scholarships, not loans, would help resolve the financial
burden of the black colleges which are trying to accept
students regardless of their ability to pay.
9. More aggressive and better prepared leadership
of the black colleges will be necessary to open up the
administration, plan together with the college constitu-
encies the role and purpose of the college, and develop
strategies of survival for the college.
10.
Improvement in the academic preparation for
college of black students in public high schools would be
a tremendous financial and academic boost for the colleges.
Public concern must be stimulated to demand better educa-
tion at the elementary and secondary levels. Only then
can black colleges be freed to offer college-level courses
in the freshman and sophomore years and not only remedial,
which is to say, secondary school-level work.
The black colleges would be of higher institutional
quality, more stable financially, and more confident of
their future if some or all of the answers above were
realized. No one of these answers by itself nor all of
them together, however, can insure the viability of
the
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historically black colleges unless additional major, sub-
stantive restructuring is undertaken.
To the extent that substantive restructuring in-
volves the curricula, chapters 4 and 5 document the
progress
.
CHAPTER III
CURRICULUM PATTERNS IN HISTORICALLY
BLACK COLLEGES
In years past, the Afro-American college fre-
quently has resembled the neighborhood grocery
store. Like the neighborhood grocery, it could
not match the supermarket's rich variety, but it
offered the staples and hoped to prosper merely
because it was the only shop in the neighborhood.
That hope no longer suffices
,
for today's con-
sumers have the mobility to reach the large in-
stitution a few miles away. For this reason,
the Afro-American college must not appeal solely
to the immature who seek lollipops or the lazy
who refuse to travel the extra miles; instead, it
must find a way of attracting consumers from both
inside and outside the ghetto.
1
Some analysts believe that the major restructuring
which black colleges, particularly black private colleges,
must undertake is in the area of curriculum offerings.
The position proposed in this paper is that the black col-
leges can make themselves necessary, thus insure their
survival—and promote black economic and social mobility
by the skillful selection and development of curricula for
emerging careers for their students, with appropriate
counseling and other support. According to President
Richard Michael Cyert at Carnegie-Mellon University, "The
private schools that survive will survive because they
1Darwin T. Turner, "The Afro-American College in
American Higher Education," in What Bl ack Educators Arg
Saying, ed. Nathan Wright, Jr. (New York: Hawthorn Books,
Inc.
,
1970) , p. 95.
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have qualities that will induce people to pay a higher
tuition. What that means," he said, "is that we must
worry about being in the frontiers of education." Presi-
dent Cyert points out that in the survival game, a col-
lege does not have to be comprehensive. As he puts it,
"You cannot teach Mongolian and be cost-effective." 2
Before proceeding to an analysis of current move-
ments in the introduction of new curricula in black private
colleges, to trace the historical development of the cur-
riculum in black colleges up to the 1970s may be useful;
then discuss the job market for blacks; and finally review
the techniques recommended for predicting new career op-
portunities .
Historical Development of Curriculum
in Black Colleges
As early as 1872 General S. C. Armstrong, head of
the Freedman's Bureau, argued the case for black normal
schools before the National Education Association, basing
his arguments on the "overwhelming demands for Negro
teachers that private and public sources of education had
already created." He contended that the South could not
otherwise provide these teachers without admitting the
Negro to her white schools of high grade. Gradually, with
the help of philanthropic organizations, the colleges for
2Robert Reinhold, "Managers Mind the University,"
New York Times, 22 June 1975.
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blacks organized normal departments to begin training
3teachers. The pulpits of the churches likewise had to
be filled with intelligent leadership. Almost all of
the private colleges for Negroes had theological depart-
ments by 1890 and had trained 512 ministers in divinity
before the close of the century.
"Southern whites realized that if the segregated
system was to work, the Negro schools, particularly the
colleges, would have to teach courses in business, econom-
ics, journalism, medicine, teacher training, and theology,"
Bullock says. Even Meharry Medical College was founded
in 1867. Thus, in the context of the segregated and
racist society of the time, the many daily needs of the
black community justified giving the young blacks higher
and professional training. Some educators, it seems, had
anticipated this possibility when they insisted on the more
classical education, which would provide blacks with
trained leadership, necessary from antebellum days to the
present.
4
Even the land grant colleges inclined toward
literacy and professional fields and teacher training, and
their real curricular emphasis was more literary than in
dustrial .
^
3Bullock, History of Negro Education , pp. 76 and
163 .
4
Ibid.
,
pp. 164-165
.
5For the early history of the public senior colleges,
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During the 1899-1900 school year, for example,
Tuskegee offered six different curricula to 1,231 stu-
dents, including liberal arts, nursing, industrial, agri-
cultural, biblical, and musical studies. One-half of
the eighty teachers staffing these departments were as-
signed to literary courses. "It was through these
courses," Bullock adds, "that Tuskegee hoped to corre-
late the literary and the industrial to furnish young
men and women for leadership in the various phases of Negro
community life."^ Thus it was that education for blacks,
instead of being specialized, became much more a duplica-
tion of the general education offered to whites.
Criticisms of black curricula . Charges have been
made that black colleges have failed through the cur-
ricula offered to meet the socioeconomic needs of the
blacks they were designed to serve. LeMelle and LeMelle,
for example, state that black colleges have failed in the
following ways:
1. By not developing a national policy and educa-
tional guidelines aimed at the social development of black
including the seventeen designated as land-grant institu-
tions under the Morrill Act of 1890, see Holmes, The Evolu-
tion of the Negro College. An analysis of the low support
for these colleges and tTIeir strong contributions may be
found in Southern Education Foundation, Small Change: A
Report on Federal Support for Black Col leges, 1972 (Atlanta,
Ga., 1^72) , p. 5 and passim.
6Bullock, History of Negro Education , p. 165
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America. They feel that educational programs in black
colleges are unrelated to the needs of the ghettos around
them; and
2. By not providing an enterprising, aggressive,
and competitive black commercial class. "Until quite re-
cently, they said, "graduates of the traditional Negro
college left school with the most basic conception of
the structure and operation of the economic forces con-
7trolling their lives."
As far back as 1933, Carter G. Woodson, historian,
author, and educator wrote that no accredited black colleges
or universities should be closed. Rather, he felt that men
of vision should be secured to teach in these institutions
"from the point of view of the people to be served." He
added that "we should not spend less money for the higher
education of the Negro, but should redefine higher educa-
tion as preparation to think and work out a program to
g
serve the lowly rather than to live as an aristocrat."
Speaking on "An Agenda for the Black Colleges"
before a large group of black educators, Dr. Stephen J.
Wright, noted black educator and vice-president of the
7LeMelle and LeMelle, Achieving Relevance , pp. 24-
32 passim.
8Carter G. Woodson, The Mis-Education of the Negro ,
ed. with an introduction by Charles H. Wesley and Thelma
D. Perry (Washington, D.C., Associated Publishers, Inc.,
1933, reissued 1969), p. 149.
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College Entrance Examination Board, stated that "black
colleges must include more curricula that prepares stu-
dents for the larger world of work." By that he in-
cluded programs in business administration. He said,
"And as much as I hate to admit it, there are not ten
good departments or schools of business administration in
Q
the country in the black colleges."
Philosophical arguments about industrial versus
liberal arts education for blacks . The philosophical
arguments over the comparative value of industrial as
against liberal arts education for blacks came to the fore-
front in the 1890s and continued for several decades.
Booker T. Washington, first president of Tuskegee Institute,
placated white supremacists by renouncing social equality
and by urging Negroes to make friends with the whites and
to pursue careers in "agriculture, mechanics, in commerce,
in domestic service, and in the professions." W. E. B.
DuBois with a classical education from Fisk University
and a doctor of philosophy degree from Harvard University,
was distressed over the manner in which the doctrines of
Booker T. Washington were being hailed as indisputable
9 11 July 1973, p. 5. While this paper is not
directed to "career education" as such, there is an inter-
esting discussion of the reaction of some black leaders
to
the concept in the definitive work of Sidney P. Mar
land,
Jr., Career Education, A Proposal for Reforg (New
York.
McGraw-Hill Book Company, 1974), pp. 114-118.
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truth. DuBois questioned whether any sane man could imag-
ine that the "Talented Tenth" of the blacks, thirsting
for knowledge, would "lightly lay aside their yearning and
contentedly become hewers of wood and drawers of water."
DuBois seems more atune to the thinking of the writer
than Washington, when DuBois says:
The function of the Negro college, then, is clear:
It must maintain the standards of popular educa-
tion, it must seek the social regeneration of the
Negro, and it must help in the solution of problems
of race contact and cooperation. And finally,
beyond all this, it must develop men. 10
DuBois, we must remember, supported black businesses, but
he also insisted that the goal should be social benefit
rather than financial profit."^ My opinion is that blacks
need both the finest liberal education and education for
emerging careers and that there is no conflict involved
in that position. The liberally educated, knowing the
history of civilization and of black people in it, can
best chart a reasonable course for blacks in the lowest
socioeconomic levels. Those without the educational key
to economic success, however, are unlikely to be in a po-
sition to help blacks living in abject poverty.
10William E. B. DuBois, The Souls of Black Folk ,
pp 282 and 283, in Three Negro Classics with an
introduc-
tion by John Hope Franklin (New York: Avon Books , 1965).
The introduction summarizes the B. T. Washington W. E. B.
DuBois debate.
X1For an excellent discussion of DuBois' s con
cern with economic opportunity as well as voting
rights
and education, see Vivian W. Henderson, "Race,
Economics
55
Impact of limited job opportunities
. Over the
years the limited curriculum offerings in black colleges
did not vary greatly. Moreover, the curriculum provided
only for careers which segregated society in the South
permitted blacks to enter, mostly those necessary for
serving other blacks in impoverished rural or urban ghetto
areas. As Bullock writes:
In 1940, when census reports in terms of occupational
class first appeared, the depressing future of the
Negro college graduate became quite clear: The college-
trained Negro had been condemned to the frustrating
experience of having to limit the outlet of his
talents principally to the Negro community from which
he had sprung, or he could, if so complexioned, cross
the color line by accepting employment or jobs for
which he was qualified. Neither of these choices was
geared to return to him an adequate dividend on his
investment in a college education. 12
Others have worried about the "growing minority
of black youth [who] now have the preparation to enter and
complete junior and senior college or to acquire a manual
or technical skill that can aid them in a job search."
The problem is that preparation does not eliminate dis-
crimination in the world of work which forces trained blacks
to accept jobs at lower income with less opportunity for
advancement than positions for which they are qualified.
and Public Policy," The Crisis (February 1975), pp. 50-55.
Dr. Henderson is president of Clark College, one of the
eighteen considered in this paper. The article is based
upon a speech he delivered at the W. E. B. DuBois
Confer
ence on the Population of the American Black, October
19 .
189.
12Bullock, History of Negro Education , pp. 188
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We all recognize that "in allocating jobs, especially the
better ones, our society has consistently discriminated
. 13
against black people."
In very recent years, ironically, as American
business has sought to employ more blacks in professional
positions, a shortage of black professionals has suddenly
developed in such fields as engineering. LeMelle and
LeMelle also comment that "the reason for the shortage of
college graduates in certain specialized fields is not all
the effect of unenlightened planning on the part of black
educators," but rather the shortage is also due in great
part to the traditional limitations on career choices for
young black college graduates which have driven "thousands
of black liberal arts majors into post office and small
insurance collecting jobs."'1' 4
In the transition period of the 1970s black colleges
have the opportunity to reevaluate their heavy concentra-
tion on liberal arts subjects, which concentration reflects
^The Twentieth Century Fund Task Force on Employ
ment Problems of Black Youth, The Job Crisis for Black
Youth, with a background paper by Sar A. Levitan and Robert
Taggart III, Praeger Special Studies in U.S. Economic and
Social Development (New York: Praeger Publishers, 1971)
,
pp . 4 and 7
.
14LeMelle and LeMelle, Achieving Relevance , p. 20.
For an excellent discussion of the necessity for restructur-
ing the urban economy to "make a place m it for the min y
workers who so far have been kept outside," see Bennett
Harrison, Education, Training and the Urban Ghett£ (Balti
more: The Johns Hopkins University Press, 1972), pp.
i'*
213 passim.
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the career orientation of many black students toward
teaching and the use of models provided by the white lib-
eral arts colleges that existed when the black colleges
15
were founded. Recognizing the need for a new response
to meet the changes in American society, Thompson states
that "private black colleges must make some revolutionary
changes in their curricula if they would be more rele-
vant to the needs of their students specifically and the
demands of urban technological society generally." 16
Remedial curricular techniques . A historical
reality of the curriculum offered in black colleges that
we should consider is the survey course technique initi-
ated during the 1930s and 1940s, as the black colleges
became accredited by their regional associations. The
survey courses were used not only for liberal arts enrich-
ment but also for remediation. Thompson states that black
colleges tried to give their students the equivalent of
two or three years of basic high-school knowledge in the
freshman survey courses.
17 In effect the colleges tried
to overcome the inadequacies of public secondary education
for blacks through this vehicle. The survey courses
^Carnegie Commission, From Isolation to Main
-
stream
,
p. 189.
16Thompson, Private Black Colleges , p. 103.
17See Ibid., pp. 193-197 for a full discussion
of
survey courses in black colleges
.
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served as the means by which a large array of more or less
disconnected facts were drilled into the students at the
historically black colleges. Students in the historically
black colleges have been literally overwhelmed with course
requirements in the process of remediation.
In addition to using the survey course technique,
black colleges have attempted direct remedial instruction
to bridge the gap between inadequate high-school prepara-
tion and established college entrance standards. Remedial
instruction in regular entry-level courses, special remedial
courses, and remedial programs such as Upward Bound have
all been tried.
With the opening of greater career opportunities,
a new need has emerged to give students sufficient depth
in the major field to function well in graduate and pro-
fessional schools or in a career while at the same time
giving them the breadth in liberal arts necessary to pass
standardized tests. The attempts to find solutions to
such dilemmas are confounded by the fact that the his
torically black colleges are dealing generally with aca-
demically retarded students in economically poor colleges.
Derbigny points out also that the fact that severe
occupational restrictions in the general society is proba-
bly the number one problem of blacks today accentuates
the
need for extensive informational material describing
the
many vocations and professions into which blacks
have not
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yet gained entrance in sufficient numbers, the qualifica-
tions for initial competence in these career fields, the
ways in which preparation may be obtained, and the ways in
which blacks who have already entered such a field have
been able to hurdle race barriers to entry. He also feels
that studies should be prepared illustrating unusual and
successful efforts of blacks to create new occupational
avenues in trade, industry, and other areas. Derbigny is
of the opinion that, although such material could hardly
be undertaken by a single college, it is well worth the
attention of one or more of the organizations of black col-
leges or of the organizations of blacks. He does not think
that blacks presently have systematically and thoroughly
.18
explored their occupational possibilities m America.
Curriculum trends of black colleges in 1970s .
Lending urgency to the need for more thorough exploration
of career opportunities is the fact that more blacks are
earning college degrees. A recent study finds the "bac-
calaureate degrees granted (in 98 of 107 historically black
colleges) increased from 15,728 in 1966 to 25,094 in 1973.
In 1973, 31,280 baccalaureate, graduate and professional
degrees were awarded. Over the eight years 165,435 B.A.'s
were awarded. Graduate and professional degrees increased
^
®Irving A. Derbigny, General Education in the
Negro College (New York: Negro Universities Press, 1947,
p. 200
.
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from 2,158 to 6,186" of which 90 percent were masters
degrees with about two-thirds in education. 19
Dr. Blake finds that over the eight-year period
studied, there was a decided decrease in the percentage
of degrees in education from 44.9 percent in 1966 to
33.4 percent in 1973, though the total number of educa-
tion degrees increased. In addition there was a tripling
of degrees awarded in business fields from 5 percent in
1966 to 15 percent in 1973, while nationally the percent-
age of degrees awarded in business remained fairly stable.
In the historically black colleges studied, the percent-
age of degrees awarded in the biological and physical
sciences is declining from 6 percent of all baccalaureates
in 1966 to 3.5 percent in 1973 for the biological sciences
and a smaller decline in the physical sciences. While
the absolute numbers are not declining, they grew slowly
or not at all over the eight years. In the social sciences
there was a slight increase from 17 to 22 percent in 1970
and then a leveling off in black colleges. The sharpest
and most significant differences are seen in "all other"
fields, where 44.5 percent of all degrees were awarded na-
tionally compared to 26.8 percent in historically black
19Elias Blake, Jr., Linda Jackson Lambert, and
Joseph L. Martin, Degrees Granted and Enrollment Trends
in Historically BlidTColleges
:
An Eight-Year Stud^
(Washington, D.C.: Institute for Services to Education,
1974)
,
p. 2.
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colleges. These figures reflect the still high, though de-
clining, proportions of degrees in education
.
20
The declining proportions of blacks graduating
in education and the growth in graduates in such fields
as business suggest that the historically black colleges
are truly "colleges in transition," beginning to respond
to the newer distribution of job opportunities for blacks.
In terms of program development the historically
black colleges are way behind. In science, for example,
the potential would seem great for a major contribution,
considering that the science faculty members are well
trained. Sixty-one percent of faculty in science fields
at historically black colleges hold Ph.D.'s. An analysis
of the small number of students graduating in the sciences
suggests that present science faculties could handle a
much larger number of science majors. Major curriculum
redevelopment, however, must take place and new teaching
strategies must be initiated to move the frequently poorly
prepared freshmen to competence in these disciplines.
In short, most historically black colleges at
present have far too many courses and majors than they are
able either to staff adequately or provide economically in
the light of declining enrollments. Proliferation of
courses has been based to a great extent on stretching the
20 Ibid., pp. 2-3.
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capability of present staff rather than on any careful
assessment of national occupational trends or black man-
power shortages. The necesssity for survey and remedial
courses to supplement poor secondary school preparation
in some instances limits the more in-depth preparation
in career or liberal arts fields, necessary for graduate
or professional training.
Some historically black colleges are truly grow-
ing and changing for the challenges of the eighties. Others
are insisting on maintenance of the "good old ways" and
may in so doing hasten their decline or even demise.
Crawford Ellerbe, Jr., recently wrote that more
blacks must move away from "preaching, teaching, and so-
cial work into technical positions of political and eco-
nomic power if blacks as a whole are to gain greater re-
spectability and influence. The problem has been studied
and analyzed and discussed. The Thirteen College Curricu-
lum Program (TCCP) , for example, is a cooperative venture
involving black colleges and the Institute for Services to
Education under Title III of the Higher Education Act. The
21Crawford Ellerbe, Jr., "Career Choices of Black
Students: The Road to Influential Participation," Journal
of Non-White Concerns in Personnel and Guidance (April 1975) ,
p. 1J1J For discussion of recent experiences with and plans
for curriculum changes in certain black colleges, see E.
Oscar Woolfolk and Sherman Jones, Curriculum Changes lri
Black Colleges: A Report on the Cooperative Academic
n {nq rnrri nil nm Development Workshop, Bishop College,
Dallas,
Texas, June 12- 23 , 1TJT. Washington, D.C.: Institute tor
Services to Education, 1972.
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TCCP has printed proceedings annually on subjects per-
tinent to curriculum change in black colleges, reviewing
certain subject areas at times and at other times con-
sidering broad subjects pertinent to curriculum and black
students. Educators and social scientists generally
agreed that graduates may take advantage of new career op-
portunities only with the support of appropriate curricula.
At a conference in 1968 the Southern Regional Education
Board examined the social, economic, and cultural changes
taking place which are expected to increase and which
22
call for prompt accommodation in the curriculum.
Generally educators agree that a proper balance
must be maintained between preparation for careers and
culturation of values, between the integrity and standards
of a liberal arts college and career preparation. McGrath
states that the current fiscal problems of private colleges
often arise from an overextension of offerings, resulting
in exorbitant costs per credit hour and a waste of resources.
McGrath urges that a few career fields be selected by which
"because of its constituencies, location, and offerings a
college can expect to draw more students . . . [and] can
22Southern Regional Education Board, "New Careers
and Curriculum Change, Report of a Conference on Curricular
Change in the Traditionally Negro College for New Career
Opportunities," Atlanta, Ga. , 1968.
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provide programs leading to gainful employment without sub-
stantial additions to faculty or facilities.
Job Market for Blacks
What then should one look for when he searches for
curricula for new careers in undergraduate colleges in
general? Carl Kaysen says that colleges should offer some
kind of professional training as a central means toward
creation of the critical, inquiring, and informal mind.
He classifies as "traditional" the professions of archi-
tecture, engineering, law, medicine, theology, and arts.
The "newer" professions he identified are business educa-
tion. agriculture and forestry, the newer health profes-
24
sions, home economics, and liorary science. Another
point of view, which appears valid for blacks, holds that
a survey or business and industries indicates a shortage
of black engineers, accountants, and graduates in business
administration, indicating that competition is keen for
blacks talented in these fields. Engineering, then,
2
"*Earl J. McGrath, "The Time Bomb of Technocratic
Educatioa" Change (September 1974), pp. 24-25.
24Carl Kaysen, "What Should Undergraduate Educa-
tion Do." Daedalus 1 (Fall 1974) :183. For a discussion^
of the adjustments necessary in colleges to a drastically
changing job market, see Carnegie Commission on H^her
Education, College Graduates and Jobs; Adjusting to a e
Labor Market Situation, A Report and Recommendations
(New
York: McGraw-Hill Book Co., 1973).
25Gloria S. Smith, "Rising Opportunities in the
Field of Engineering: Implications for Counselors,
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would have to be included among the career fields in which
blacks should have greater representation.
A recent editorial in Change Magazine underscores
the pressing need for increased numbers of blacks with ad-
vanced degrees and in the professions. Though progress
has been made, the editorial finds that "the black in-
tellectual infrastructure remains exceedingly frail." The
statement continues:
How frail it is can be easily seen by several social
indicators: black men and women, for instance, hold
about 1 percent of the country's Ph.D.'s, and black
faculty as a percentage of total college and university
faculty have moved from 2.2 percent in 1968-69 to 2.9
percent in 1972-73. . . . Less than 3 percent of all
medical students are black . . . and the number cf
black lawyers hovers just around 3,000. Economists
estimate that the total black equity in the country's
industrial and agricultural enterprises stands slightly
above 1 percent. And the number of black intellectuals
who now make a national contribution through the com-
munications media ... or through publishing and
remains infinitesimal. 26literary works
Those who are critical of the progress, however limited.
of blacks in American society must remember, as Bowles and
DeCosta point out, that even the newest immigrants into
the white community have always had options open in addi-
tion to the professions, such as business, banking, po-
litical office, management, skilled craftsmanship, and many
Journal of Non-White Concerns in Personne l and Guidanc
e
(April 1973)
.
26
"How Separate? How Equal?" Change, September
1974, pp. 11-12.
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others. "But," they add, "all these occupations have been
effectively closed to Negroes throughout the Nation
,
until
the last 20 years, by barriers of segregation and dis-
27
crimination.
The conclusion of many observers is that the need
of blacks "for a continually improving system of education
and training is paralleled by the national need for a con-
2 8
tinually expanding source of trained manpower." The
Commission on Higher Educational Opportunity in the South
urges that black colleges pay more attention to career
opportunities now open to blacks and make a greater effort
"to cope with the explosion of new knowledge." Specifically
the report urges that revisions to degree offerings should
reflect the new career opportunities for students. No
program should be initiated, however, unless the college
can support it with competent faculty, necessary teaching
resources, and sufficient enrollment. The Commission
states that black colleges must recognize that "no
single
institution can provide all of the programs required,
that
the state's total resources must be a part of
curriculum
planning. For public institutions, this principle
is
27Frank Bowles and Frank A. DeCosta, ^
Co., 1971), p. 198.
28
leges , p
Fichter, Graduates of Predominantly
Negro_
6 .
Col-
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mandatory, and it is highly recommended for private ones,
29
as well."
Predicting New Career Opportunities
One of the steps that black colleges must take
in order to strengthen their position economically and
improve their academic programs is to redefine the mission,
goals, an^i necessarily also the curriculum away from the
past.
Dr. Cleveland Dennard, President of Washington
Technical Institute, proposes an economic model for de-
veloping a curriculum as one way to review proposals for
30
new curricula. He reminds us that an increasing number
of cases at the Department of Justice are being concluded
by "consent decrees," indicating strongly that if blacks
are prepared for emerging career and professional fields
they will be hired. Certainly, if blacks and black leader-
ship are to be prepared for the future, their postsecond-
ary education experiences cannot continue to be the same
as those which prepared them for the 19 40s or even the
1960s.
Dennard proposes that black college planners and
researchers study the most recent Statistical Abstracts of
29The Negro and Higher Education in the South ,
pp. 5 and 6.
30 Interview at Washington Technical Institute,
16 December 1974.
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the United States
,
with particular reference to the tables
of "National Income" and of "Income, Expenditures and
Wealth." An analysis of these tables for the particular
state or region in which the historically black college is
located will provide a fertile source of information for
projection of manpower needs and analysis of the strengths
and weaknesses of the curricular offerings of the parti-
cular college. The document referred to above and others
growing out of the U.S. Census provide data for the past
fifty years, which data permit projections of growth and
development in particular wealth-producing categories.
Dennard proposes that black colleges ask them-
selves the hard question whether their current planning
for curriculum building is adequate for the skills and
professions which will be necessary in the future. His
torically black colleges can insure their future by making
themselves necessary in terms of curriculum offerings.
If, for example, fields like transportation and ecology
show strong trends nationally or in the state, the college
planners should identify the hundreds of related and inter
related career opportunities at all professional skill
levels and give serious attention to restructuring
their
programs to permit adding pertinent new courses, possibly
as interdisciplinary programs.
To carry the economic framework for
curriculum
building a step further, the black colleges
should also
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study the average personal income level nationally and in
the state and set as one goal making it possible for all
of its graduates to equal or exceed the average level.
Dennard explains how the trustees of Washington Technical
Institute "sought definitions that would form the basis
of their interpretation of societal needs around which
they could establish attainable goals related to specific
time frames," as follows:
An examination was made of Bureau of the Census
decennial data for the period 1900-1960, with
extrapolations through 1967 and chi-square projec-
tions through 1977. This analysis became the basis
for an econometric model of these occupations in the
metropolitan Washington area that were growing as
fast as the population, faster than the population,
and slower than the population, with the resulting
implications for higher education curricula in the
life and argricultural sciences, mathematics, physics,
engineering technologies, behavioral sciences, human
and community resources, and the applied arts and
humanities. . . . Occupational clusters were grouped
according to the learning experiences required to
meet the market place demand and were classified as
curricular offerings, ranging from aerospace to
oceanography. . . . This approach provided the basis
for formulating educational policy in the areas of
instruction, organized research, and public service. 31
Some black college presidents may be offended by
the thought of an economic model for curriculum building.
The writer contends, however, that the good life envisaged
by those who support the traditional liberal arts program
31Cleveland L. Dennard, "Organizing a Higher Educa-
tion Institution for Effective Management," NACUBO Profes-
sional File 5 (1974) :2-3.
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can be enjoyed only by those earning enough money to take
care of the basic needs of their families and of them-
selves
.
As black colleges recruit for graduates from the
two-year colleges, they will face students who have a
more career-oriented approach to education. Neither this
orientation nor the economic model for curriculum build-
ing, however, should direct attention from the strengthen-
ing of the individual student's academic capabilities to
the end that he has the option of graduate or professional
educational experiences, where the deficits in black man-
power are still very large.
The Carnegie Commission rejects a "manpower plan-
ning" requirements model as the basic general criterion
for development of higher education. One reason is philo-
sophical, based on the belief that individuals should en-
joy maximum freedom in choice of career objectives. An-
other reason is the Commission's belief that choice is not
meaningful for blacks in the absence of measures designed
to ensure increased equality of educational opportunity.
Manpower planning models are more appropriate, the report
suggests, for planned economies. Other reasons the Com-
mission cites for rejecting a manpower model of higher
education are:
1. Students' choices of fields of study are highly
sensitive to shifts in the job market and can be relied
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upon to be a major factor in the process of adjustment to
occupational shifts; and
2.
There are many inadequacies in current long-
term projections of the market for educated manpower. 32
Black college planners might well combine several
techniques and considerations in defining curricula for
the future, including:
1. The socioeconomic well-being of the black com-
munity .
2. The need for liberally trained black leader-
ship .
3. The necessity for educated persons, black or
white, to earn a living.
4 . An economic framework for interpretation of
societal needs.
5. Black college survival.
Opinions about the future of historically black
colleges vary widely. As the colleges attempt to improve
their administration and management, become more financially
viable, and develop a better academic program, great care
must be given to target areas for curriculum development,
course offerings, and major fields to be sure that the
baccalaureate degree for the black student is indeed a
key to the future.
^Carnegie Commission, College Graduates and Jobs^,
pp. 185-186.
CHAPTER IV
NEW CAREER THRUSTS IN PRIVATE, HISTORICALLY
BLACK SENIOR COLLEGES
At the end of the college years are found some of
the most potent student complaints: "The job I
thought I was preparing for doesn't exist."
1
Separate examinations of each college appear to
be useful as a basis for determining trends, if any, in
the establishment of new career thrusts by the historically
black, private, four-year institutions of higher education.
In this chapter, then, some facts about each col-
lege will be presented, including its background and its
curricula up to academic year 1973-74. We shall also sum-
marize curricular additions and related new thrusts initi-
ated or being expanded under the AIDP. Where the long-
range plans include references to the mission of the
college or manpower documents or other bases for initiating
new majors or introducing new courses, this information
will also be summarized. Finally, we shall specify any
problems which the institution identifies, particularly
those that have an influence upon new career thrusts.
The background information and information about
the curricula as of 1973-74 academic year have been
1Joan S. Stark, "The New Consumerism in Higher
Education," Planning for Higher Education , vol. 4, no. 3,
5/5.
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extracted primarily from a handbook whose facts and data
were submitted by the institutions themselves. 2 The
contents in the edition used represent material on hand
as of May 1974 and thus were current for the academic
year 1973-74.
Other information about earlier curricula and all
of the information about new career majors or courses
developed or introduced and problems perceived by the
colleges have been summarized from the revised and approved
final plans under the Advanced Institutional Development
Program and/or the approved plans for the additional
(supplemental) grants under the AIDP.
In order to present a consistent view of the sub-
ject institutions, the same format was used for prepara-
tion of the material about each institution. The analysis
of the material developed will be found in chapter 5.
Benedict College, Columbia,
South Carolina
Background . Benedict College was founded in 1870.
It is a privately supported coeducational, liberal arts
college related to the Baptist church. Nearly 90 percent
of its 1,370 students came from rural South Carolina.
Benedict enrolls 30 percent of the blacks in South
2Andr4 G. Beaumont and Rena D. Godbolt, eds .
,
Handbook for Recruiting at the Traditionally Black Col-
liges, 1374-75 ed. (Bethlehem, Pa.: College P Lacemen
t
Services, Inc., 1974).
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Carolina attending private colleges and 25 percent of all
students enrolled in colleges in South Carolina.
Ninety-six percent of the students at Benedict qualify
for financial aid. Ninety percent score below the 400
level on SAT verbal and mathematical tests
,
come from
large families, and start college later than their age
peers
.
Curricula . Benedict emphasizes the development
of a general education program with a liberal arts core.
In addition to general liberal arts courses it offers an
accounting specialization with eighteen credit hours.
A study of enrollment by major areas over the
period of 1968 to 1973 shows choice to be very traditional,
with few opting for the sciences or the emerging career
fields in technology. For majors during the period under
review, 28 percent of Benedict's students chose educa-
tion and psychology; 49 percent social science, and 13
percent science and mathematics. Language and fine arts
drew about 9 percent. Seventy percent of the Benedict
graduates are employed in education and the ministry, 20
percent in business and public administration.
AIDP curricula additions and related new thrusts .
Structural changes are being attempted to influence the
career choices of students in order to divert more enter-
ing freshmen into areas where the demand is greater.
The
six priorities for strengthening Benedict are as
follows:
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1. Learning resources center. AIDP will assist
in updating holdings in major curriculum areas and con-
tinue updating to meet new program needs. AIDP will also
help assure adequate learning resources, including develop-
ment of the audiotutorial system, retrieval system, and
system for independent study.
2. Faculty/staff development. Objectives related
to AIDP activities include increase of doctoral degrees
and recruitment of qualified faculty to maintain standards
set by accrediting and professional agencies.
3. Revision of educational programs. AIDP will
assist in improving and initiating programs which will
form the foundation of "meaningful baccalaureate cur-
ricula." Further, under AIDP Benedict will establish new
curriculum components that correlate with projections of
the job market, including recreation, allied health, and
journalism.
4. Student services. Objectives in this area
include better student orientation programs and "improve-
ment of . . . ability to cater to the moral and religious
life of students and to combat the attractions of dis-
sident cultures."
5. Institutional advancement. Included as ob-
jectives for this priority area are provisions of training
for personnel to promote efficiency, development of better
records management system, and provision of research and
planning systems for the entire institution.
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6. Business affairs. AIDP will help finance
improvements in the management information and business
operations, centralization of financial aid programs, and
instituting of a program of planned maintenance and
security of physical facilities.
The AIDP impact on revision of educational pro-
grams includes revising the entire curricula and reorganiz-
ing academic departments. By July 1975 entire new career-
oriented "service areas" curricula were to be imple-
mented. In terms of the institutional mission and goals,
Benedict stated its intention in its AIDP plan "to provide
more competitive graduates for the open market by building
programs around their career aspirations and by providing
special short-term courses for those already employed to
improve their status." It also set the objective "to
develop curricula geared to the needs of the economy, both
government and private industry." The mission statement
indicates Benedict's intention to continue preparing stu-
dents for the more traditional professions but also "for
the new and emerging areas of human service and community
development." The mission statement continues: "We emphasize
the positive relationship between service to society and
continuing intellectual growth. Thus, a key concern of
the college is to highlight the importance of graduate
school education and to prepare our students for further
f their work at Benedict College."study upon completion o
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The college is attempting to develop a major in
finance in order to strengthen its banking program, with
support from the South Carolina Bankers Association and
others. A thorough curriculum revision and development
project is intended to establish a separate business
division by August 1975 at a level of operation necessary
for accreditation. A cooperative arrangement with Temple
University is intended to facilitate improvement in the
business division, improve library holdings and faculty
development in the program, and to provide early admis-
sions of Benedict students to Temple's graduate school.
Perceived problems . The low scores in the Cali-
fornia Achievement Test (range 6.0— 14.9; mean 8.75) are
thought to indicate a lack of familiarity with the stan-
dard American English dialect. Benedict thinks that
standard English is not only necessary for passing tests
but also for the successful pursuit of most careers. A
strong, extensive, intensive freshman language component
has been designed "to provide familiarity and competence
in standard English." To do this, thirteen additional
language instructors will be hired, capable of teaching
standard English as a second dialect in conjunction with
the more traditional English course.
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Bennett College, Greensboro,
North Carolina
Background . Bennett College, founded in 1873, is
a privately supported, liberal arts college for women. It
is related to the Methodist church and had an enrollment
of 540 women in academic year 1973-74.
Curricula
. Bennett College is one of the two tra-
ditionally black institutions for women. The college
confers the B.A. and B.S. degrees in the humanities, so-
cial sciences, and sciences. It participates in seven
cooperative arrangements with local, national, and inter-
national institutions, and it is involved in a tri-college
consortium with two other private colleges in the Greens-
boro area. It holds membership in the Piedmont University
Center and has cooperative arrangements with North Carolina
A&T State University in ROTC and with two medical colleges
in medical technology. Several new majors were added be-
tween 1970 and 1973, including health sciences and medical
technology, art, drama, interdisciplinary studies, special
education, and social welfare.
AIDP curricula additions and related new thrusts .
Bennett College has a goal during the next five years of
providing opportunities for 40 percent of its student body
to participate in cooperative education and career
services-oriented programs with business, social science,
and governmental agencies. Students will be assisted
in
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using various types of occupational information that give
valid forecasts of where the jobs are most likely to be
upon graduation. Career development and planning and
preparation for careers will be provided; instruction will
be given in special techniques of applying and being inter-
viewed for jobs. Experimental internships in job situa-
tions will be promoted.
AIDP funds will be used to strengthen the health,
physical education, and recreation major. The department
presently educates women in the teaching of physical educa-
tion skills for state teacher certification. Alternative
curriculum tracks will be developed, to qualify majors
for recreation administration, including community recrea-
tion administrator, military recreation program director,
therapeutic recreation director, recreation programmer
for the aged, camp administrator, and outdoor education
director.
Developing a women's studies program and curricu-
lum based on appropriate research study, with special
application to black women, is one of the new AIDP cur-
riculum goals. In addition, a major offering in communica-
tions media and public relations will be instituted as
well as a major in student personnel services. Bennett
also expects to enter into broad curriculum development
efforts including preparation of women for leadership
roles in international service.
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The new thrust being initiated under AIDP also
involves a computer-assisted instruction program, curricu-
lum development workshop, curriculum options through work
with neighboring institutions, and further development of
a learning resource center. A new program of academic
advising will give an assessment of a student's academic
potential, create a cadre of humanistic advisers, initiate
a peer advisor program, and coordinate tutorial services.
Perceived problems . The total college enrollment
decreased 25 percent between 1969-70 and 1973-74. Until
1968 Bennett had a waiting list for admissions, and 77 per-
cent of the freshmen were from the top quarter of their
high-school classes. Bennett's students came from twenty-
seven states and ten foreign countries. From 1968-1974,
with implementation of civil rights legislation as a re-
quirement for federal funding at white colleges and with
inflationary costs forcing tuition increases at a time of
decreased student financial aid, the Bennett situation
changed drastically. In 1973-74 only 33.5 percent of
entering freshmen were from the top quarter of their
high-school classes and retention rates decreased.
Recruitment of graduates of two-year colleges is
a new effort by the admissions office. Through curriculum
development, faculty development, and new career opportuni-
ties, Bennett is aiming to increase the student
retention
rate to graduation.
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Bishop College
Dallas, Texas
Background and curricula. Bishop College was
founded in 1881. It is a privately supported, coeduca-
tional, liberal arts college related to the Baptist church.
In addition to the large elementary education and soci-
ology programs at Bishop, there are strong academic depart-
ments in biology, chemistry, and business administration.
Bishop had 1380 students in 1973-74.
AIDP curricula additions and related new thrusts .
Substantial revisions and additions to curricula in the
established academic division will be accomplished through
the AID program at Bishop over the next several years, as
follows
:
1. Division of business. The program is being
modified to take full advantage of employment options open
to the students. The division is establishing a new pro-
gram in finance and banking to meet the needs of the Dallas
area. It will also establish extended programs in account-
ing to provide students with the capability of passing the
CPA examination and to provide a more solid foundation for
the finance program. A director of internship programs and
director of the learning laboratory will be hired to upgrade
the accounting and office management programs and provide
support to the banking program. A new major in marketing
82
will be offered. An interdisciplinary approach is em-
phasized in banking and finance.
2. Division of social sciences. This division
will utilize development of an urban affairs center and
technical skills training with varied teaching strategies
and systems analysis approaches in curricular revision
to comprise the framework for improvements in the divi-
sion. The center will provide laboratory experiences
for students electing a social work sequence. Technical
skills training will focus on research fundamentals
—
interview techniques, investigative instruments, docu-
mentary analysis, case studies, presentation of statisti-
cal data, tabulation and calculations. The experiences
will be in accordance with independent progress according
to mastery of basic skills. Preparation in clinical psy-
chology will also be emphasized.
3. Division of natural and mathematical services.
This division will modify, revitalize, and expand curricu-
lar offerings. It is expected that new areas of study will
make it possible for women and minorities, historically
underrepresented in employment in the natural and mathe-
matical sciences, to compete more successfully in the job
market and in graduate schools in these fields. Astronomy
and geology are two new programs being offered at Bishop.
North Texas State University, Denton College, and East
Texas State University are interested in developing
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cooperative programs with Bishop in astronomy and geology.
The computer literacy program is being expanded, and the
pre-nursing program is being expanded and revitalized.
4.
Department of life sciences. Inter-
institutional arrangements with Baylor University School
of Nursing, the U.S. Veterans Hospital at Dallas, and the
University of Texas Health Science Center made possible
development of undergraduate degree programs in medical
technology at Bishop. The Department of Life Services
will cooperate in providing leadership to implement the
food technology program. Basic sciences and general
studies courses required in the nursing curriculum are
offered at Bishop in a two-year program, after which the
students enter the nursing program at Baylor University.
A pre-pharmacy curriculum is also being developed because of
the high demand for pharmacists, especially among blacks.
5. Division of education. The total teacher
education curriculum will be revised or redesigned accord-
ing to competency-based principles. The division will also
operate the Bishop College learning resource center.
6. Division of humanities. The division plans
to implement new learning processes in the areas of spoken
and written communications. Emphasis on bilingual-
bicultural matters will permit new and relevant teaching
to help Mexican-Americans with skills and training to take
advantage of new career opportunities.
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Perceived problems . A staff development program
is being undertaken to upgrade nonfaculty members of the
staff through in-service training programs. Secretaries,
student help, maintenance workers, and others are in-
cluded.
At Bishop high priority is attached to increasing
enrollment and to curbing attrition . Counseling is being
used as a major approach to achieving enrollment goals and
as a practical strategy in attacking problems related to
low motivation, adjustment to campus life, and attrition.
The five areas ot counseling service are as fol-
lows :
1. Institutional testing
2. Freshman counseling
3. Career and placement counseling
4. Cooperative education counseling
5. Tutorial counseling
Improvements in each of these areas are being under-
taken under AIDP
.
Clark College, Atlanta,
Georgia
Background . Clark College, founded in 1869, is
one of the six institutions of higher education
comprising
the Atlanta University Center. It is a private,
coeduca-
tional, liberal arts college, related to the
United
Methodist church.
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Curricula . Clark College had completely revised
its academic program by 1973-74 to offer "new options" to
black students wishing to enter careers previously closed
to them. It identified three career areas for concentra-
tion--mass communications, the health professions, and
public policy making. Clark also revised its curriculum
along interdisciplinary lines, arranging opportunity for
deeper and more independent study.
Clark participates in a five-year degree program
with the Georgia Institute of Technology which began in
1969 and which has specializations in the several cate-
gories of engineering.
Clark conducts the Atlanta University Center-wide
programs in cooperative general science, participates in
the center-wide program of computer science, and partici-
pates in a dual-degree program in pharmacy with the Southern
School of Pharmacy at Mercer University.
AIDP curricula additions and related new thrusts .
Looking ahead five years, Clark College anticipates the
following employment projections:
1. Business administration majors presently con-
stituting 40 percent of the student body will continue
at the present level and slightly above, graduating
with
more specialized skills than before.
86
2. Significant increases will occur in the number
of students preparing themselves for careers in mass com-
munications and various allied health professions.
3. The number of education majors doing advanced
study to meet professional accreditation requirements and
to acquire further specialized training will increase.
4. Students in all departments will be more career
conscious
.
5. Increasing numbers of students will prepare
for careers in law and public administration.
6. More students will enter graduate and profes-
sional schools as greater specialization is required.
The Clark College goal of increasing options for
its students in the years ahead will concentrate on five
broad areas: 1) expansion of new career programs in mass
communications, health professions, and public policy
studies; 2) career preparation within departments; 3) estab-
lishment of a divisional structure; 4) counseling services;
and 5) administrative services.
The mass communications program presently em-
braces curricula in print and broadcast journalism, broad-
cast production, and film making. During the next five
years sequences will be added in media sales, management
and production, and public relations and advertising.
Emphasis will be placed on the general studies program
of
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instruction in speaking, reading, and listening skills.
A new educational FM radio station is in operation.
Expansion of the health professions program
seems justified by the fact that blacks constitute only
2 percent of the nation's health care professionals.
Clark has selected nine health curricular areas to expand
and/or develop. These are pre-pharmacy, medical tech-
nology, medical records administration, medical illustra-
tion, occupational therapy, physical therapy, respiratory
therapy, nuclear medicine, and clinical dietetics. All
of these programs are being or have been developed with
the close cooperation of Emory University, Georgia Insti-
tute of Technology, Georgia State University, and hospitals
providing clinical facilities and training. The allied
health sequences cooperate with programs in nutrition and
food science conducted by the home economics, biology, and
chemistry departments.
Public policy studies are a part of the Southern
Center for Studies in Public Policy, a unique educational,
social action, and monitoring agency created by Clark Col-
lege .
The Department of Business and Economics justifies
its programs by noting that there are fewer than one hun-
dred black Ph.D.'s in economics in the country and that
there
are fewer than two hundred black certified public accoun-
tants. Similar patterns exist in such specialized
areas
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as sales, finance, banking, and investment analysis. Jobs
are expected to increase in economics by 6] ercent during
the next decade. The teaching staff in the department is
expected to double during the life of the AID program.
Traditionally, business education at Clark essen-
tially entailed preparing students for secretarial careers
or for public school teaching of typing, shorthand, or
clerical skills. While this training will continue, new
courses will be offered, more specialized in nature, such
as medical records keeping and administration, bilingual
secretarial and clerical work, and executive office manage-
ment.
In addition to the standard physics, biology,
chemistry, and mathematics courses, Clark will emphasize
health-related and other interdisciplinary science fields.
Programs will be initiated which will be relevant for
the next ten years, such as atmospheric science, environ-
mental technology, food service, computer science, allied
health fields, biosciences, and applied physics.
The Clark College final plan states that according
to the 1970 census figures there were 27,830 psycholo-
gists in the United States, only 962 of whom were black.
Clark will have an objective of increasing that number
by preparing more students for graduate schools that are
actively seeking blacks and developing specialized pro-
grams leading to careers in psychology. Discussions
with
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the Georgia Institute of Technology and several industries
are expected to result in a cooperative effort where
courses in industrial psychology will be taught at Clark
but will be open both to Clark and Georgia Tech students.
Clark plans to expand its institutional base in clinical
psychology and develop a program in music therapy.
The Division of General Studies, established in
1974 and utilized primarily at the freshman and sophomore
levels, will utilize the best features from the Thirteen
College Curriculum Program (supported by Title III of the
Higher Education Act) and from the freshman studies pro-
gram. Assuming success in creation of the General Studies
Division, Clark may move toward a divisional academic
structure for the entire college.
Perceived problems . Clark plans to enlarge its
faculty development program to facilitate movement toward
the divisional structure. The faculty development pro-
gram will redefine the role of the faculty away from
authoritarianism to that of co-learner, mentor, and facili-
tator, while changing the organization of the college.
The program is designed to develop a college-wide apprecia-
tion for the art and techniques of teaching. It will
focus on development of new curricula and new course struc-
tures that will initiate competency-based education,
individualized instruction, and instruction through media.
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Fisk University, Nashville,
Tennessee
Background. Fisk University was founded in 1866
by the American Missionary Association and the Freedmen's
Bureau. It is a privately supported, coeducational,
liberal arts college with an enrollment in 1973-74 of
1,465 students. Fisk was the first historically black
college to receive full accreditation from the Southern
Association of Colleges and Schools (1930)
,
to be listed
with the Association of American Universities (1933) and
che American Association of University Women (1948)
,
and
to be granted a chapter of the Phi Beta Kappa Honor So-
ciety (1952)
.
Curricula . Fisk takes pride in its departments
in the natural sciences, the sucial sciences, and the
arts. It is one of the few historically black colleges
whose chemistry department is accredited by the American
Chemical Society. Its additions in 1973-74 included
urban and regional planning, the dual degree program in
engineering with Vanderbilt University, a program in health
care administration and planning, and a cooperative educa-
tion program in all major academic fields.
AIDP curricula additions and related new thrusts .
Through cooperation with Vanderbilt University a strong
joint degree program will be established in management
leading to a bachelor's degree at Fisk and a master of
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management degree at Vanderbilt five years after high-school
graduation. The degree program will be interdisciplinary
with a broad knowledge base in behavioral science--
economics, sociology, psychology, political science, and
urban planning. This course will be implemented by de-
veloping a core skill and knowledge base in management
science, information science, management problem solving
and decision making, behavioral science, and small busi-
ness management and development.
Computer-assisted instruction, already begun in
English, mathematics, the foreign languages, business ad-
ministration, biology, chemistry, and psychology, will be
initiated in economics and music. The programs include
drill, problem solving, simulation, and tutorial aspects.
Fisk plans also to develop more fully its instructional
technology program, encourage greater use of the media in
instruction and research, and individualize teaching pro-
grams in all areas of instruction.
The Fisk AIDP plan points to the manpower needs
in the biomedical sciences, especially for black profes-
sionals. The plan provides for enriching the chemistry
and biology courses with cell biology and biochemistry
offered with the assistance of instructors from
Meharry
Medical College.
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The mathematics teaching staff will be augmented
for foundation math courses with predoctoral students
from Vanderbilt University.
The undergraduate political science program is
being expanded to offer a major in public administration.
The program will concentrate on policy aspects of govern-
mental studies and facilitating entrance into administra-
tive careers in national, state, and local governmental
agencies as well as graduate programs. It is intended
that practical experience be offered through internships
and field placements in public and community agencies.
Fisk will offer preprofessional education in mass
communication media, resulting from student demands and
job opportunities. The training will provide Fisk students
and students of the Nashville University Center (NUC) sup-
plemental professional training through elective courses
and laboratory work while pursuing their majors in estab-
lished disciplines. Nashville is a major media market
in the South with four TV stations, one of which is oper-
ated by blacks. Fisk will also expand facilities of
its
own radio station.
Inasmuch as only 2 percent of the engineers and
scientists active in their respective fields are from
minority groups, Fisk and Vanderbilt have undertaken a
joint dual-degree program in science and engineering.
Students may major in chemistry, mathematics, or physics
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at Fisk and elect any one of eleven fields of engineering
at Vanderbilt. The entire program can be completed in
less than five years with B.A. and B.E. degrees. The
objective of the activity is to increase minority student
access to the engineering profession.
Fisk is also undertaking a pre-law program. The
number of black law students increased sharply from seven
hundred in 1964 to forty-eight hundred in 1974. The Fisk
planners expect to contribute to improvement in the quality
of the law education experience through a pre-law program
for prospective law students.
The health care administration and planning se-
quence will be expanded under AIDP. Data from the Statisti-
cal Abstract of the U.S. for 1974 are used to justify in-
creasing program offerings in this career area. Data
selected show increase in health care expenditures and
describe the health industry as one of the fastest growing
subsections of the U.S. economy. Here again there has been
a phenomenal shortage in health care professionals among
blacks
.
Perceived problems . None stated.
Hampton Institute, Hampton,
Virginia
Background . Hampton Institute was founded in
1868. It is an independent, privately supported,
co-
lt had 2,676 students in 1973-74,educational institution.
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with large concentrations of baccalaureate degrees awarded
in business, education, sociology, and political science.
Curricula
. Hampton has established a reputation
for quality in its academic programs. In August 197 3
Hampton began a dual-degree program in civil, electrical,
and mechanical engineering in cooperation with George
Washington University. The institute also has a coopera-
tive education program in business, engineering, mathe-
matics, science, and social science. Hampton claims in
its AIDP plan that it presently has the only bachelor's
degree program in the area of mass media arts in Virginia
and the only one at a black college in the nation. Its
architecture program is one of the four nationally accredi-
ted programs in architecture on black campuses. It has
one of the five nationally accredited baccalaureate pro-
grams in nursing in Virginia.
The institute had an approved undergraduate geron-
tology program in 1973, designed as a facilitating, co-
ordinating, and programming unit to help improve the
quality of life for middle-aged and senior citizens.
AiDP curricula additions and related new thrusts .
1. Hampton Institute plans to maximize the in-
stitute's role as the only black college with an interest
in and capacity for research, personnel training,
and
services for the elderly.
2. The institute AIDP plan defends the
continued
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development of its architectural program, especially be-
cause minority group architects are needed in inner city
locations. In order to maintain its accreditation, the
institute must increase the number of students enrolled
to a minimum of 150, increase faculty size, and provide
development for the present faculty. The AIDP will pro-
vide funds for the architecture program.
3. The institute will also implement a special
education curriculum in the division of education and
ultimately offer a major in special education. Because
of a recent mandate by the Virginia State Department of
Education that all handicapped children will become the
responsibility of the public schools by 1975, student and
public interest is demanding an increase in offerings in
special education. A recent decision of the State of
Virginia allows dual certification, enabling students to
major in both elementary and special education. Competen-
cies in special education will encompass competency-based
teacher education, described in criterion-referenced
levels of behavior and an analysis of teacher outcomes.
This program will include a cooperative effort with the
University of Virginia.
4. In 1967 Hampton became the first black college
to inaugurate a degree-granting course of study in
media
arts. The program was initiated because of
concern about
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the lack of participation of minority groups in the com-
munication industry, especially in the areas of electronic
and print media. As an extension of the mass media arts
program, the institute plans under AIDP to move toward
the creation of a national center for the education and
development of media specialists, especially related to
minority groups in America. Creation of the national
center will require adequate professional personnel, ma-
teriel, and equipment. An internship program is an in-
tegral part of the plan.
5. The Educational Resources Center maintains
highest priority at the institute. It includes seven areas
which provide significant services to the entire college
community: freshman studies, financial counseling, testing,
counseling, student affairs, job placement, and communica-
tion. The center brings together the academic and non-
academic areas of the institute into an integrated, opera-
tional relationship.
Perceived problems. A clinic to improve teaching
will be developed under AIDP, enabling individual faculty
members to work with trained teaching improvement spe-
cialists to assess and improve their teaching effective-
ness. The clinic will provide diagnostic and
improvement
activities focused around carefully selected teaching
skills
and behaviors.
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Johnson C. Smith University
Charlotte
,
North Carolina
Background
. Johnson C. Smith University, founded
in 1867, is a privately supported, coeducational, liberal
arts institution, related to the United Presbyterian
church. It had 1,109 students in 1973-74.
Curricula . The university has placed considerable
emphasis on the development of the business administra-
tion curriculum. The university has a cooperative educa-
tion program in accounting, business administration, com-
puter science, psychology, and social work.
AIDP curricula additions and related new thrusts .
The university plans to incorporate the most positive fea-
tures of the remedial program for freshman students, "New
Doorways to Teaching and Learning," into the general
education requirements. The primary goal of the program
is to help students master the basic skills so that by the
end of the sophomore year they can make a smooth transi-
tion to the upper division of the university. The program
will be divided into four subject areas—communications
,
relations (e.g., political science, sociology, hygiene,
and psychology) , humanities, and mathematics and natural
sciences
.
The university will launch an urban affairs pro-
gram under the political science department to encourage
an interdisciplinary problem approach in the study of and
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solution to community problems. This program is designed
to prepare students for immediate employment upon gradua-
tion or for further graduate or professional work. "On-
site" training by means of internships is anticipated.
A center for urban affairs will serve two purposes: 1) a
teaching-learning center and 2) a clearing house of in-
formation on matters of interest to the community.
A center for banking education is an important
new AIDP thrust at Johnson C. Smith. The center will of-
fer a degree in banking and finance no later than 1977.
A major in computer science is envisaged, with the
computer science program extended into the evening pro-
gram.
Perceived problems . The university's enrollment
has dropped 25 percent since 1969. Developing a computer
science program and extending it and other programs into
the evening are seen as ways to help the university out
of a financial squeeze and to expand the enrollment.
Lincoln University, Lincoln
University, Pennsylvania
Background . Lincoln University, founded in 1854,
is a nonsectarian, privately controlled, coeducational,
liberal arts college. In 1972 it became a state-related
instituion in the State of Pennsylvania's system of higher
education. In 1973-74 there were 1,062 students enrolled.
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Curricula
. The university is known for the number
of alumni in the professional area, particularly in medi-
cine and law. It maintains high standards in all the
liberal arts.
AIDP curricula additions and related new thrusts .
Lincoln recognizes the slow pace of innovative curriculum
improvement and change at traditional liberal arts colleges
which it attributes to lack of incentives, lack of rewards,
and lack of role models. Lincoln, with AIDP funding, will
attempt to provide incentives for change: it will establish
ten experimental courses based on Saturday sessions and
a three-week summer curriculum improvement workshop for
twenty-eight faculty members. These courses will be
competency based, and participating faculty members will
have additional support by way of course-related supplies
and reference materials.
Lincoln also recognizes that introduction of
courses and majors directly relatable to careers is even
slower in breaking into the traditional liberal arts col-
leges. In an effort to broaden the range of options for
career goals, Lincoln will introduce several new career
programs
:
1. Actuarial science will be interdisciplinary,
combining mathematics, economics, and business. The ob-
jectives will be to train the student to pass at least
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the first two examinations of the Society of Actuaries and
to provide a basis for graduate study in actuarial science.
2. Communication in its technical aspects, in-
cluding radio, television, film, phonograph, and photo-
graphy, will be introduced at Lincoln. The objective will
be to provide students with demonstrable skills and com-
petencies in specific areas for future employment.
3. Rehabilitation technology will be introduced
as a result of numerous requests for graduates with skills
in this field and requests from students themselves.
Therapeutic recreation for work in prisons, hospitals,
drug centers, and colleges will be a part of this new pro-
gram. Training will be given in areas combining music
and physical education skills in anticipation of greater
interest in recreation and leisure time activities for
the disadvantaged and aging.
A cooperative arrangement with Tufts University
will facilitate introduction of these new programs.
A cooperative education program tied to a tri-
mester will enable Lincoln more effectively to utilize its
resources, increase its enrollment, and realize its stated
mission. The cooperative education program is directly
relatable to increasing knowledge about personal career
choices and their relationship to academic studies. The
faculty and college will also be provided the opportunity
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to evaluate the applicability of classroom instruction to
real-life work experiences.
Lincoln plans to develop a functional, compre-
hensive program to encourage transfers from two-year col-
leges. Contact up to this time with community and junior
colleges has been informal. The transfer students cur-
rently represent 9 percent of the total enrollment, with
most transferring from other four-year institutions. Since
the major share of the growth of black college enrollment
is taking place in two-year colleges, Lincoln wishes to
address itself to these realities. Several advantages are
apparent including the following:
1. The community college experience will have
eliminated the high-risk student.
2. Transfer students diversify the student popula-
tion .
3. Transfers would markedly increase the number
of Lincoln graduates, particularly from the native Ameri-
can, Hispanic, and disadvantaged white populations.
Other related new thrusts include the move to a tri-
mester system, improvement in student services such as
career counseling, and administrative improvement.
After a careful analysis of the educational back-
ground and intellectual abilities of the typical Lincoln
student and the low test scores and reading levels reflec-
ted in standardized tests, the faculty decided that
a
102
return to basic skills development was essential to the
intellectual process and progress of these students.
The primary objective of the freshman studies program is
to provide skills to increase the degree to which stu-
dents can successfully meet the challenge of college edu-
cation.
The standard mission of Lincoln University is the
equalization of opportunity for a sound higher education
"for all persons and especially for blacks." Several of
the specific goals for achieving this mission relate to
activities described above including the following four out
of sixteen:
1. To increase the student body to fifteen hundred
by 1976 with a concentration on black youth.
2. To provide disadvantaged students with bene-
fits of liberal studies and equip them to compete effec-
tively for economic , social, and political opportunities.
3. To encourage interdisciplinary programs.
4. To enable students to demonstrate increased
knowledge about personal career choices and their rela-
tionship to academic studies.
Perceived problems . Lincoln perceives a marked
deterioriation in academic ability of the students it is
currently attracting from Philadelphia, Pittsburgh, New
York, Baltimore, and Washington, D.C. This
deterioration
requires greater effort in remedial work.
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The move to a trimester system was in response to
fiscal problems. It is hoped that this system will make
for economies and for better utilization of plant facili-
ties. The state of the economy also is encouraging the
introduction of cooperative education to enable blacks to
enter immediately into the world of work upon graduation.
Morehouse College
Atlanta, Georgia
Background . Morehouse College is an independent,
historically black, liberal arts college for men with an
enrollment of 1,149 students from twenty-seven states, the
District of Columbia, and eleven foreign countries. Seventy-
five percent of the freshmen rank in the top quarter of
their high-school graduating classes, and 70 percent of
all students received scholarships or financial aid. Sixty
percent of the 149 members of the 1973 senior class en-
rolled in graduate or professional schools. Morehouse is
one of the member institutions of the Atlanta University
(AU) Center in cooperative programs. It is organized into
four major divisions-—humanities , mathematics and natural
sciences
,
social sciences , and education to stimulate
interdisciplinary programs and facilitate communication be-
tween them.
Curricula . Morehouse participates in a five-year
program with the Georgia Institute of Technology to produce
graduates in several engineering specializations. In 1972
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Morehouse graduated ten persons with an accounting special-
ization.
Morehouse is one of four Georgia colleges and one
of three historically black colleges holding membership in
Phi Beta Kappa. It leads Georgia's four-year colleges and
historically black colleges in the production of alumni
who received academic doctoral degrees between 1920 and
1966. Morehouse prides itself on its successful graduates
in the field of business, education, government, industry,
journalism, law, and religion.
AIDP curricula additions and related new thrusts .
Morehouse will establish an undergraduate program in inter-
national studies, emphasizing a comparative approach to the
study of literature; philosophy; culture; and social,
economic, and political systems. The program will open an
option to prepare upwards of fifteen hundred University
Center undergraduates a year for employment in the foreign
service and other international agencies.
The college will also strengthen its department
of economics and business administration by developing a
major in management. Additional courses will be offered
in finance and marketing. Morehouse is developing this
major because of the acute manpower shortages in these
areas. Included will be courses in management and organiza-
tional analysis; corporate financial management, behavioral
sciences foundation in management; marketing management;
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advertising management; and management science. Morehouse
will coordinate the AU Center-wide offerings in manage-
ment and have responsibility for upper-level courses.
A greater variety of courses will be offered, including
consumer motivation and behavior, investment principles
and analysis, and banking and financial markets.
A pre-health professions program will be undertaken
by Morehouse designed to strengthen student skills in the
basic areas of natural sciences and mathematics. The main
objective of the activity is to prepare students for suc-
cessful performance in medical school and in the medical
profession, where there is a great shortage of minority
physicians and dentists as well as professionals in other
health fields. There has been a high student attrition
in beginning core science courses in biology and chemistry,
with deficiency grades running as high as 80 percent in
some cases. This program will operate eight weeks in the
summer and involve twelve to forty high-school students or
recent high-school graduates already admitted to Morehouse.
The mathematics learning laboratory will attempt
to reduce the deficiency level in mathematics, brought to
the college by a majority of incoming freshmen. The labora-
tory will be heavily audiovisual in nature and will be
used initially only in remedial courses.
A student counseling center will be initiated to
provide individualized comprehensive guidance and testing
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and learning support in solving academic, personal, social,
and vocational problems.
The college will design a pre-law program to pre-
pare students for successful performance in law school
and in the legal professions. There is a shortage of
minority lawyers. It will also strengthen the urban
studies program which prepares students for employment as
junior professionals in the public management, planning,
and social policy analysis.
Morehouse will also enlarge the center-wide African
and Afro-American studies program located on the Morehouse
campus and will continue to cooperate and coordinate its
program with the other participating institutions in the
Atlanta University Center complex, such as the cooperative
program in communicative and computative skills, the co-
operative interdisciplinary humanities program, and the
cooperative foreign language center.
Perceived problems . None stated.
Morris Brown College
Atlanta, Georgia
Background . Morris Brown College, established in
1881
,
is a privately supported, coeducational,
liberal
arts college related to the African Methodist
Episcopal
church, and affiliated with the Atlanta
University (AU)
Center.
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Curricula
. The college has been diversifying and
strengthening its traditional liberal arts and education
offerings. It has emphasized development of its account-
ing program within the business administration curriculum.
It is a participant in the AU Center computer science pro-
gram and in the five-year engineer degree program with the
Georgia Institute of Technology.
AIDP curricula additions and related new thrusts .
Programs for English majors are being diversified to in-
clude journalism, radio and television broadcasting, and
the performing arts of speech, drama, and theater. In-
cluded for each of the curricula will be related on-the-
job experiences for which students will receive credit.
Internship will be required in the chosen field. This
modification results from the increasing demand for per-
sons trained in these areas and from student demand.
The science division consists of the departments
of biology, chemistry, mathematics, and home economics.
The division includes the following three categories of
programs: career-oriented science, technology, and home
economics; liberal arts science and human affairs; service
courses for other departments. Every effort will be made
to increase enrollment in the science department and to
retain students through improved instructional strategies
and counseling. The following curriculum options will be
added to the science offerings: chemical engineering,
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medical technology, pre-pharmacy, associate in allied
health, interior design, and clothing, textiles, and mer-
chandising. These offerings are made through a coopera-
tive arrangement with the Atlanta University Center at no
additional cost to Morris Brown.
The social science project involves expanding and
specializing the curriculum to include six new courses.
The aim is to offer four courses in criminology and four
in urban studies annually.
The large and increasing major enrollment in busi-
ness administration and business education at Morris Brown,
the constrained budget, common prerequisites, and program
needs have led Morris Brown to merge the business, busi-
ness administration, and the restaurant and institutional
management units into a division of business. The program
of studies for restaurant and institutional management
is being revised and will include practical experience
alter which a bachelor of science degree program will be
initiated.
The business administration department: wilr con-
centrate its efforts in the area of accounting by pro-
viding additional courses to serve student accounting
majors and to provide for excessive student demand in
certain AU Center accounting courses. The five instruc-
tors have had a nearly one-hundred-to-one student- to-
facuity ratio, resulting in ineffective learning and
inadequate individualization of instruction,
help alleviate these problems.
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AIDP will
A major effort will be made to improve and expand
the developmental skills project. This program will offer
intensive, individualized development in reading, English,
mathematics, and logic/study skills. It will also in-
clude a comprehensive, diagnostic testing program; conduct
long-range follow-up activities; and provide continuous
evaluation, feedback, and effective use of findings. The
program will assist two hundred to three hundred high
academic risk students.
Perceived problems . Over the past ten years between
30 and 50 percent of the entering freshmen were financially
disadvantaged, undermotivated, and had low scholastic
scores. The attrition rate is high.
Morris Brown has ninety-two full-time-equivalent
faculty members, some of whom have less than a master's
degree. Twenty-two percent hold the doctoral degree.
Faculty development, exchange programs, and cooperative
arrangements in curriculum development are all being
undertaken.
Rust College, Holly Springs,
Mississippi
Background . Rust College, founded in 1866, is a
privately supported, coeducational, liberal arts college
related to the United Methodist church. Its philosophy
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considers life and knowledge a9 essentially a rhythm and
interplay between forces, ideas, and principles, with hu-
man development seen as the central purpose of the insti-
tution.
Curricula . The college has been expanding its
liberal arts curriculum to include nursing, health and
physical education, sociology, and social welfare. Two-
year programs in early childhood education, secretarial
science, and law enforcement have been implemented.
Rust has a cooperative education program in all academic
fields
.
AIDP curricula additions and related new thrusts .
The first named objective of Rust College is to "maintain
financial solvency." It aims to serve the youth coming
from the socioeconomically deprived backgrounds of the
southern region and to better prepare an increasing per-
centage of its graduates for graduate and professional
schools and for careers in business, teaching, government,
and other service fields where a good liberal arts educa-
tion is essential.
While Rust is interested in improving its. manage-
ment system under AIDP and effecting other economies of
operation, its AIDP final plan states that "the new aca-
demic game is survivalism. If Rust College is to continue
to render useful services to tomorrow's youth, it
is im-
perative that it undertake still more comprehensive
Ill
planning for increased viability." Specifically the plan
states that Rust must "broaden its educational oppor-
tunities, improve and enhance institutional operation,
and increase public confidence in its programs." Rust
further states that; in playing the game of survival, it
is taking the following steps:
1. Making a systematic approach to curriculum
development
2. Making major changes in curriculum
3. Developing a systems approach to the instruc-
tional program
4. Introducing individualized instruction
5. Applying a systems approach to teaching
6. Experimenting with intensive scheduling
7. Using modularity
8. Providing opportunity for faculty research,
and
9. Giving intensive faculty development
The Rust plan assumes that the next ten years will
witness a decided change in the preparation and vocational
interest of Rust students. Greater emphasis will be placed
on science, the humanities, and behavioral sciences. Modi-
fication will be necessary in the curriculum, organization,
concept teaching, student-teacher contact, tutoring by all
students and teachers, and in the integratipn of educational,
recreational and cultural experiences in personal living.
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Innovations are being made in the academic
calendar to effect greater utilization of the plant,
facilities
,
and personnel. Experiments are being made
with a modular schedule, intersession courses, evening
programs, concept teaching, tutoring, seminars, Saturday
workshops, and extension of the academic day.
Rust projections indicate slow increase in enroll-
ment from the 714 students of 1973-74. Increased efforts
will be made to recruit high-school and junior-college
students. To this end, plans are being made to provide
two-year college graduates with effective academic counsel-
ing and selected upper- level programs for completion of
a four-year degree. The new program will make an easier
transition for these students and help insure them an
excellent opportunity to achieve success. A Rust study
shows two groups of learners from the junior colleges:
those seeking training for a job or profession and a second
group seeking an education which includes training objec-
tives but transcending them. Rust is attempting to de-
velop curricula to suit both groups of students.
In regard to the curriculum. Rust plans to retain
its basic liberal, general education program, possibly
reorganized and redesigned as an interdisciplinary basic
studies program for all students. Major programs will be
more career oriented and multidisciplinary. The curriculum
will be more flexible to meet the students' needs.
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interests, and abilities. Because of projected small
growth, there will be no proliferation of courses or major
programs.
The major changes in curricula include the follow-
ing:
1. Offering of data processing and elementary
computer science course.
2. Providing an opportunity to minor in journalism.
3. Provision of a major in physics, a major in
nursing, and a three-to-two-year engineering degree pro-
gram with Georgia Tech and Tuskegee Institute.
4. Provision of a minor in psychology leading to
a major in this area in the future.
5. Provision of opportunities in public administra-
tion in consortium with the University of California at
Los Angeles and other institutions.
6. Arrangement for other options for majors in
elementary education, early childhood education, and
special education. Continued emphasis will be put upon
placement and counseling services by giving students the
background required to obtain employment with upward
mobility; preparing students for professional areas where
low- income people are traditionally underrepresented; and
equipping students to gain admittance to graduate and pro-
fessional schools.
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Perceived problems . Rust perceives itself as
critically needing a more efficient and responsive system
of management which AIDP will help finance.
Approximately 15 percent of the freshman class
does not return. One of the major reasons. Rust con-
cludes, is inadequate preparation in basic reading,
writing, and speaking skills. With this in mind the
basic program will be improved and strengthened.
Additional financial aid funds will be necessary
by 19 83-84, and the college will have to build new dormi-
tories by that time, assuming an enrollment of one thousand.
St. Augustine's College
Raleigh, North Carolina
Background . St. Augustine's College, founded in
1867, is a privately supported, coeducational, liberal arts
college related to the Episcopal church.
Curricula. The college has been updating and
strengthening its entire curriculum. The department of
business administration offers twenty-seven credit hours
and a major in accounting. The college has a cooperative
education program in all fields.
AIDP curricula additions and related new thrusts .
St. Augustine's is undergoing a renewal and redevelopment
process based on a $ 30-million development campaign and a
student growth projection from 1,442 in 1973-74, and 1,600
in 1975 to 1,850 by 1980. An effort will also be
made to
equalize the sex ratio in the student body. Renewal
and
115
strengthening of the library is planned at the rate of seven
thousand to ten thousand volumes annually.
Continued emphasis is taking place in career areas
where blacks are traditionally underrepresented, i.e., in
sociology, social welfare, and teaching, health sciences,
and industrial math. Industrial math is aimed at the top
10 percent of high-school graduates. Development of a
quality curriculum in music is a unique feature of the
college as are specialized curricula in recreation and
health
.
Supporting innovations in curricula are a series
of efforts to improve the quality of teaching, learning,
and administration. A data bank is being built to generate
reports more efficiently and effectively, and faculty de-
velopment is receiving special attention as is also im-
provement in fringe benefits and salaries. Better coun-
seling for new careers is being initiated as well as pro-
grams to stimulate student interest in math, physics, and
business. A math resource center will provide tutoring
for freshmen and majors who require strong mathematics
skills. Student services are being improved by adding a
psychometrist , registered nurse, and paraprofessionals
.
Specific additions to the curriculum are as fol-
lows :
1. Urban affairs major concentration will provide
public services, training, and research for the
urban
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community in Raleigh. The curriculum will be inter-
disciplinary including urban sociology, history of
contemporary urban affairs, principles in urban adminis-
tration, urban planning, and urban economics.
2. Early childhood education has been added in
response to the tremendous need for specialists in the
field envisaged by St. Augustine's. The final plan indi-
cates that by 1980 twice as many early childhood spe-
cialists will be needed. The childhood education center
will serve not only preschoolers but also as a labora-
tory where education majors can obtain clinic experience.
3. Industrial mathematics is a new three-year
major for the bachelor's degree. Internship in industry
during two summers, with monetary rewards, is part of the
program.
4. Expansion of the reading program will require
five additional specialists, inasmuch as the program will
be required of all entering freshmen. The time period
will be increased from one to two semesters. The program
will have corrective and clinical aspects, with the con-
tent focused on humanities.
5. Two areas of concentration will be introduced
in the management science program: marketing/finance and
joint concentration on economics and transportation. It
is expected that enrollment in management will triple
within a year.
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Perceived problems . None stated.
Shaw University, Raleigh,
North Carolina
Background . Shaw University, founded in 1865,
is a privately supported, independent, coeducational,
liberal arts university affiliated with the Baptist
church. It had 1,090 students in academic year 1973-74.
Curricula . Shaw University has two schools--the
School of Arts and Sciences and the School of Urban
Science. Shaw has been developing new programs in urban
science and communications, which includes radio, tele-
vision, and film production. It is in the process of
converting its entire curriculum to enable students to
participate in a cooperative education plan.
AIDP curricula additions and related new thrusts .
The major program thrusts for the next five years can be
summarized in the following categories.
1. Fiscal stability and effective management.
Shaw wishes to maintain a continuing institutional
plan-
ning process to insure fulfillment of the institutional
goals. It expects to increase effective management
and
proper decision making based on information
available
through MIS.
2. Educational quality and support services.
Shaw will develop curricular programs with
innovative
teaching methodology and configuration to
insure
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well-trained graduates in professional areas. Shaw will
also improve student support services through comprehen-
sive counseling, career motivation, and career placement.
Management systems development will help reduce curriculum
duplication, provide for a better student- faculty ratio
and student-class ratio, and provide for university sup-
port services staffing. Curriculum priorities have been
placed on providing new programs seldom available in de-
veloping institutions and curriculum development in
traditional fields to upgrade and refine the quality of
instruction
.
In regard to new and revised curricula, a new
major in accounting will be offered, complementing the
business management major. The public administration pro-
gram will broaden its scope of offerings by including
new
areas of emphasis in administrative science such as
hospital administration, health administration, and
manage
ment systems. Other courses in business
management and
economics will be modernized, utilizing modern
business
techniques in the curricula.
program
course
able to
Shaw is developing a university without
walls
(UWW) . Through the UWW delivery system
selected
offerings and designated majors can be made
avail-
internal and external publics for
alternative routes
of study.
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The international studies program will be strength-
ened qualitatively and quantitatively ultimately up to
the level of B.A. degree and will prepare majors for
graduate school or for employment in government and private
international agencies, departments, or corporations.
Other curricular offerings which will be strength-
ened include the biology and chemistry programs, aiming
to assist students to enter graduate schools or to per-
form at a professional level.
A strong cooperative program is planned with North
Carolina State University, allowing Shaw students to se-
cure degrees in both engineering and technology.
Additional courses will be offered environmental
studies, anticipating the early development of a B.S.
degree in the field. Pre-medical and pre-health science
programs will offer adequate training for health profes-
sional careers or for satisfying basic requirements in
schools of medicine, dentistry, pharmacy, veterinary medi-
cine, nursing, and medical technology.
Perceived problems . None stated.
Spelman College, Atlanta,
Georgia
Background . Spelman College, founded in 1881, is
a small, liberal arts, church-related college for women,
and one of the original affiliating institutions in the
Atlanta University Center. Fifty percent of its students
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came from families whose total incomes were less than
$7,500. Student enrollment increased by 31.8 percent be-
tween 1968 and 1974, from 852 to 1,134. The goal is to
increase enrollment between 1975 and 1979 to 1,250 stu-
dents. Student— faculty ratio will remain eleven to one.
Curricula . Spelman, one of the two historically
black colleges for women, has a strong liberal arts curri-
culum with emphasis on the social sciences. It also par-
ticipates in the engineering five-year degree program
with the Georgia Institute of Technology. Spelman is
working toward the goal of developing greater professional
opportunities and representation by Spelman graduates in
law, medicine, early childhood education, and other pro-
fessional fields.
AIDP curricula additions and related new thrusts .
Spelman is developing and establishing five major divisions
with AIDP funding; natural sciences, humanities, educa-
tion, social sciences, and fine arts. Each division will
contain three to five departments. The division structure
will provide a context for the development of inter-
disciplinary courses and programs; track majors to utilize
resources more effectively, leading to budget economies;
reduce fragmentation among academic specialists; lead to
increased use of self-paced, self-directed study; and en
courage more cooperative arrangements with the Atlanta
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University Center schools, leading to less duplication of
course offerings and to increased course offerings.
The social science division includes psychology,
sociology, political science, economics, and history and
has 43 percent of the majors at Spelman. Nearly a quarter
of the full-time faculty is in this division. The AIDP
plan is designed to prepare black women for career-level
positions in professions associated with business ad-
ministration, law, and economics, the latter of which is
a nontraditional field in black higher education.
Cooperative program elements involving the group
of AIDP schools in the Atlanta University Center (Clark,
Morehouse, Morris Brown, and Spelman College) include the
communicative and computational skills program, the for-
eign language center, the child development program, and
the strengthening of the division of fine arts.
Perceived problems . A major problem identified
in the Spelman final plan is faculty development, includ-
ing upgrading salary levels; systematically recruiting,
hiring, promoting, and retaining promising faculty; pro-
viding incentives for faculty to receive terminal degrees
in their disciplines; and providing a systematic sabbati-
cal program. Spelman would like to have AIDP support to
achieve a strong faculty , committed and aware of recent
developments in their respective fields.
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Another problem identified by Spelman is the loss
of 30 percent of the entering freshmen over four years.
Spelman is undertaking development of a stronger academic
counseling program to reduce the rate of attrition. Since
the largest number leaving do so after their freshman
year, a program concentrating on reorganizing courses
responsive to the characteristics of entering students has
been proposed in connection with academic counseling.
Spelman also recognizes the problem of its need
for improving its budgeting, planning, and evaluation
support services. In addition, it intends to make better
use of institutional research results.
Tuskegee Institute, Tuskegee
Institute, Alabama
Background . Tuskegee Institute, founded in 1881,
is a coeducational, privately controlled institution em-
phasizing professional, scientific, and technical fields.
The institute served 2,831 students in academic year 197 3-
74.
Curricula . Tuskegee has forty degree-granting,
undergraduate courses of study, twenty-six graduate courses,
and a hospital dietetics certificate constituting the cur-
ricula for six major areas of instruction. The institute
in 1973-74 undertook a multimillion-dollar development
program to provide increased academic excellence in its
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programs and services. It offers cooperative education
programs in all academic fields.
AIDP curricula additions and related new thrusts .
1. The allied health program, an integral part
of the Tuskegee mission in this century, will be expanded.
A study conducted by a management consulting firm recom-
mended further coordinated allied health program develop-
ment as a major institutional thrust over the next decade.
The existing allied health programs include dietetic in-
ternship, food administration, and physical therapy. New
AIDP additions will include occupational therapy and medi-
cal technology.
2. The English department will be expanded to
include communications arts. This arrangement will permit
students to continue their work in English and at the same
time take advantage of course offerings in speech, journal-
ism, drama, radio, TV, and film. These courses are being
requested by increasing numbers of students for enrich-
ment of their program or by students interested in communica-
tion arts as a career.
3. An undergraduate major in psychology will be
developed in response to a growing demand for blacks in the
profession and in response to the need for psychology
courses to supplement nursing, engineering, business, and
The demand was recognized by Tuskegeethe social sciences.
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in 1969, but not until AIDP has it had the money to operate
the program.
A freshman studies program will be required
of all freshmen in September 1975. The objective is to
lower the attrition rate of freshmen and to prepare them
more effectively for sophomore-level work. The program em-
phasizes the basic skills in English composition, math,
and reading but will also include world history and science.
Emphasis will be placed on faculty development, including
innovative teaching methods and audiovisual materials, cur-
riculum development, and objective evaluation.
5. The social work program will be modified with
the aim of improving the quality of training so as to
achieve 50 percent advanced placement of each graduating
class in graduate schools of social work and 50 percent
placement in professional social work and related human
service positions.
6. The architecture program is important in that
only 1 percent of the nation's registered architects are
black. The objectives of the revisions to the program and
of the increase in faculty are to build a closer relation-
ship between the architecture and building science programs,
strengthen the relationship with the art program, and in-
crease use of multidisciplinary teaching teams.
7. The business management program is one of the
newest at Tuskegee and yet has the highest enrollment
of
125
majors of any of the departments. It will be strengthened
and expanded to include courses necessary to supplement
the offerings for students in agriculture, food adminis-
tration, clothing, and related arts.
8. A comprehensive counseling center and a com-
puterized administrative system will support the major
improvements to the academic program.
Perceived problems . None stated.
Virginia Union University
Richmond, Virginia
Background . Virginia Union University, founded
in 1865, is a privately supported, coeducational, liberal
arts institution related to the Baptist church. The uni-
versity enrolled 1,468 persons in academic year 1973-74.
Curricula . The university has enriched its depart-
ments of business, chemistry, and mathematics. A computer
science program was introduced in the fall of 1972. A
cooperative education program covers accounting, business
administration, chemistry, mathematics, and sociology.
AIDP curricula additions and related new thrusts .
A number of new academic majors will be established within
five years; psychology, special education, recreation,
journalism, and banking. A major in early childhood
education will be established whithin three years to meet
increasing demand in urban areas. The creation of a
center for banking education is designed to help attract,
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train, and produce highly qualified men and women for junior
management level, and ultimately officer level, careers in
banking, a field where minorities are grossly under-
represented. It will also provide a banking concentration
for business administration majors.
Journalism is likewise a field where blacks are
grossly underrepresented. The new major will offer com-
ponent parts in broadcasting, graphic arts, and news
editorials
.
The special education program will include pro-
grams in speech pathology and hearing impairment because
of the great demand for teachers with this training. The
Virginia Union final AIDP plan quoted the American Speech
and Hearing Association as stating that over 5 percent of
the nation's population requires speech and hearing services
and that in 1975 an additional twenty-nine thousand trained
professionals are needed in this field.
The university believes that the demand for trained
professionals in recreation will continue to grow as in-
comes rise and work weeks shorten in both the public and
private sectors. It is for this reason that Virginia
Union is formulating a major in recreation in the division
of education and psychology.
The Virginia Union proposal focuses on improved
academic programs including such matters as the
following:
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1. Establishment of an honors program for the
more academically able student.
2. Enhancement of the psychology major by adding
clinical field experiences.
3. Organization of a learning resources center
to support the entire instructional program with such ser-
vices as media support, production of instructional ma-
terial, and selection of instructional materials.
4. Improvement of counseling services, especially
for honors program students, dormitory counseling, and
staff development.
Perceived problems . The university has special
problems because of the calibre of students it attracts.
In 1970, for example, 80 percent of the students were first
generation college students. More than 60 percent of the
students came from the lower 50 percent of their high-
school graduating class. Attrition rates naturally are
very high among freshmen and sophmores. The freshman
class of 1974 lost 25 percent of its members and an addi-
tional 23 percent in the sophmore year. A majority of the
students are on some type of financial aid. The new
counseling center should alleviate these problems, since
presently one person handles the majority of the personal
and general counseling services. A student survey conducted
in September 1973 showed that 67 percent of those
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interviewed had never had career counseling and 68 percent
had never had academic counseling.
Wilberforce University
Wilberforce, Ohio
Background . Wilberforce University, founded in
1856, is a privately supported, coeducational, liberal
arts college related to the African Methodist Episcopal church.
Curricula . Wilberforce is one of the pioneers in
the development of cooperative education. All of its stu-
dents must have twelve months of cooperative education
work before graduation. The university had 1,277 students
in 1973-74. Students increasingly show interest in the
fields of business and management, and one-third of the
entering freshman class selected this major. The science
program is also being strengthened with development of new
facilities
.
AIDP curricula additions and related new thrusts .
The goals for the activities funded under the AID Program
are as follows:
1. Extending educational opportunity to more
first-generation, minority college students.
2. Adjusting academic programs to student capa-
bilities and styles of learning.
3. Expanding career-related majors leading to po-
sitions with high employment potential for non-whites.
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4. Providing improved opportunities for work ex-
perience related to career choices.
5. Increasing out-of-class learning opportunities.
6. Improving the effectiveness of resource utiliza-
tion.
The Wilberforce AIDP final plan states that the
chief reason Wilberforce students transfer to other institu-
tions is the inadequate number of upper- level courses of-
fered at Wilberforce in their area of interest. For this
reason Wilberforce will expand its management program to
include twelve new courses leading to areas of concentra-
tion in personnel management, marketing management, and
general business management.
Wilberforce will also expand career-related majors
in mass media communications, add a program in pharmacy
and in medical technology to the allied health program in
cooperation with the University of Cincinnati, and add
courses to strengthen the pre-law program.
It will continue to build on the joint programs
with nearby Central State University, improve its first
year coordination program as a major component of the
Wilberforce general studies program, and provide for en-
hancement of the basic science, English laboratory, and
other programs.
Wilberforce is undertaking a dual-degree engineer-
ing program in conjunction with the University of Dayton
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and is increasing development of competency-based instruc-
tion as perhaps the most important plan for improving
instructional programs.
Wilberforce University does not appear to have a
main academic thrust but rather to be trying to improve its
offerings in various ways.
Perceived problems . None stated.
Xavier University of Louisiana
New Orleans, Louisiana
Background . Xavier University was founded in
1925. It is a privately supported, coeducational, liberal
arts college related to the Roman Catholic church. It
had 1,247 students in academic year 1973-74.
Curricula . The university's strong academic
program includes a highly respected college of pharmacy,
a three-year pre-engineering program, and an expanding
business administration program which offers a major in
accounting. A dual degree program in business administra-
tion has been initiated between Tulane University and
Xavier that enables students to earn a B.S. degree from
Xavier and an M.B.A. from Tulane in five years instead of
the usual six. Xavier has a cooperative education program
in all academic fields.
AIDP curricula additions and related new thrusts .
One major component of the Xavier AIDP plan is comprised
of courses designed for freshmen. A freshman honors
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program and a freshman studies program are being initiated.
Guidance and counseling are an important part of the fresh-
man comprehensive program.
The social sciences component program will focus
on related, interdisciplinary urban environment courses.
The program offers neither a major nor a minor. Three
basic approaches have been developed: an academic program
emphasizing field experience, neighborhood cooperation
program of joint ventures with Gert Town and other neighbor-
hoods, and urban services program of community education.
A social science research center will be established and
a public administration course sequence developed to focus
some student interest on public administration.
A psychology major is being offered through a
cooperative consortium with Loyola University and Dominican
College
.
A center for university studies will be estab-
lished to develop more ways of sharing and planning on a
bilateral and multilateral basis with business institutions
and other organizations and agencies with which the uni-
versity may further its mission.
A broadcast management concentration under the
area of marketing will help Xavier respond to requests from
the industry in the area to supply students for internship
programs. Blacks nationally are underrepresented in this
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field. A television production and direction major will
be developed, with Xavier students using Loyola Uni-
versity's broadcast facilities.
Pre-medical education will be developed, directed
toward students wishing to become professionals in the
fields of optometry, dentistry, osteopathy, or medicine.
The thrust has been to integrate and strengthen the three
basic elements of pre-medical education— recruitment, re-
tention, and placement. Pre-medical education at Xavier
is one of the three allied health programs offered, the
other two being medical technology and pre-pharmacy/
pharmacy
.
The university center for citizens over twenty-
one years of age is directed to minority adults, espe-
cially those in the twenty-five-to-forty-five age group
with some college experience or even degrees. The center
attempts to increase employability in today's shifting
job market, assists prospective students to return to
school to realize career objectives, and improves knowl-
edge in social, economic, cultural, and scientific
fields. Classes are held in late afternoon, evening, and
Saturday.
Perceived problems. None stated.
CHAPTER V
TRENDS IN NEW CAREER CURRICULA IN THE PRIVATE,
HISTORICALLY BLACK SENIOR COLLEGES
In general, job growth through the mid-1980's is
expected to continue to be faster in the service-
producing industries than in the goods-producing
industries. ... By selecting courses of study in
light of what the future world of work will be like,
students can graduate from college with the most
marketable types of education and training.
1
The nation's industries may be viewed as either
goods producing or service producing. Most of the na-
tion's college graduates are in the industries that pro-
duce services. Among those occupational areas are educa-
tion, health care, trade, repair and maintenance,
government, transportation, banking, and insurance. Job
growth for the next decade is expected to be more rapid in
the service-producing industries than in the goods-
producing industries (see chart 1) . The major factors
underlying this growth are 1) population growth; increas-
ing urbanization and consequent demand for city services;
2) rising incomes and living standards requiring improved
health and education services. By 1985, the rapidly
growing service industries are expected to employ 68.7
*"U.S. Department of Labor, Occupational Outlook
for College Graduates, 1974-75 edition, Bureau of Labor
Statistics Bulletin 1786, pp. 12 and 20.
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million persons, an increase of 38 percent over the 1972
level. This increase should include a rapid rise also in
the number of college-educated workers in these in-
dustries . 2
Both in the goods-producing and service-producing
sectors, however, the growth pattern will continue to
vary (see chart 2)
.
An examination of the planned modifications of and
additions to the curricula offered by the eighteen private,
historically black four-year colleges funded by the Ad-
vanced Institutional Development Program indicates a de-
cided effort to improve the standard liberal arts curricula
generally offered but, more importantly, to anticipate and
meet the manpower needs of the 1980s and beyond by intro-
duction of new career-oriented courses and majors.
Chart 3 summarizes the trends of new curricula at
the eighteen historically black senior, private colleges
in the study. The trends are analyzed below.
Allied health professions . The Department of Labor's
Occupational Outlook for College Graduates , 1974-75 edition,
predicts that "total employment in the health field is
expected to grow very rapidly through the mid-19 80's. . .
.'
The factors contributing to this growth in health care
are
population growth, increasing health consciousness, and
2 Ibid.
,
pp. 12-13.
Through
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rising standards of living. Other openings will be cre-
ated by increasing expenditures for health care and ser-
vices by various levels of government and replacement of
, 3persons leaving the field for various reasons.
Sixty-one percent, or eleven, of the eighteen
colleges studied plan to introduce seventeen programs that
will offer allied health or health service-related career
opportunities to their students. Included are pre-health,
pre-pharmacy, pre-nursing, pre-medical, nursing, nuclear
medicine, biomedical science, rehabilitation technology,
occupational therapy, medical technology, food technology,
physical therapy, respiratory therapy, and pre-health
science. Bishop College, as an example, will expand and
revitalize its pre-nursing program, implement a food tech-
nology program as its part in an inter-institutional
arrangement in medical technology degree programs , and
develop a pre-pharmacy curriculum. Morehouse College will
undertake a pre-health professions program to prepare
students for the medical and dental profession as will
also Shaw University and Xavier University. Clark
College
has selected nine health curricula areas to expand
and/or
develop, including physical therapy, respiratory
therapy,
nuclear medicine, and pre-pharmacy. Morris
Brown College,
through the Atlanta University Center
programs will offer
3 Ibid. , p. 175.
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medical technology and pre-pharmacy programs and an associ-
ate degree in allied health. Tuskegee Institute will ex-
pand its already important allied health program as a
major institutional thrust over the next decade
,
adding
occupational therapy and medical technology. Fisk Uni-
versity is expanding its health care administration and
planning sequence in response to data in the Statistical
Abstract of the U.S . and enriching its biomedical science
programs. Lincoln University will introduce rehabilitation
technology in response to requests for graduates in this
field and to student demand. Finally, Rust College plans
provision of a major in nursing, and Shaw University will
offer pre-medical and pre-health science programs to give
adequate training for health professional careers.
Throughout this analysis we should observe that
black private colleges have anticipated the need for man-
power in certain fields. In a number of instances their
final AIDP plans comment on the necessity for the liberal
arts-oriented black colleges to move out into more career-
oriented curricular fields in order to attract students
and thus remain viable. The health resources majors and
courses listed above indicate a major shift in focus of
the black colleges from the traditional programs into
high-growth career or professional areas. Necessarily
these colleges are anticipating major needs for staff
development
.
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Bennett College, Lincoln University, and Rust
College are three institutions that also indicate the
growing opportunity for four—year colleges to recruit
graduates of two-year college programs as a reason for
stronger orientation toward career-related curricula.
These institutions and others point to the strong career
orientation of community college graduates as a reason
for major shifts, particularly in their upper level pro-
grams, to build upon the base provided by the community
or junior college programs.
Bennett College, Lincoln University, and Rust Col-
lege have also all indicated that their institutions are
providing full cooperative education programs to comple-
ment their other advances toward greater career orientation.
Because of the financial situation of most of the black
students, such cooperative education programs are important.
The planning undertaken by the AIDP institutions
has correctly identified a number of problem areas as well
as a number of opportunities for making black college pro-
grams vital and relevant in the 1980s.
Business and management . Another occupational area
where employment is expected to increase rapidly through
the mid-1980s is the general office occupations area.
Nineteen new course clusters and majors are being initiated
at thirteen of the colleges studied. Curricula
include
business, finance, banking, accounting, computer
science,
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actuarial science, management, and restaurant and institu-
tional management. "Employment of accountants is expected
to increase rapidly through the mid-1980s as business and
government agencies continue to expand in size and com-
plexity," the Bureau of Labor statistics predicts. 4 The
Clark College AIDP plan states that there are fewer than
two hundred black certified public accountants and that
similar patterns exist in related specialized areas. For
this reason Clark College will strengthen its already
large business administration program with specialist prepa-
ration for accountants and banking professionals. It will
also provide more career preparation in departments to en-
courage growth, for example, in the number of black econo-
mists. Bishop College will enlarge its banking education
program and train accountants to be certified, and Morris
Brown will add courses to service the needs of accounting
courses and majors at the Atlanta University Center. Shaw
University plans to initiate a major in accounting, and
both Virginia Union and Johnson C. Smith University are
planning to establish centers for banking education. Bene-
dict College is attempting to develop a major in finance
to strengthen its banking program. Several institutions
plan to provide education for other specialized programs
in the business area. Johnson C. Smith, as an example,
4 Ibid.
,
p . 23
.
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will have a major in computer science, while Rust will
offer data processing courses and elementary computer
science courses. Lincoln University will offer a new
interdisciplinary career program in actuarial science,
combining mathematics, economics, and business.
Again, employment of actuaries, of bankers, and of
persons in computer-related fields is expected to grow
. 5
rapidly over the next decade.
In related management fields, Morris Brown will
develop a degree program in restaurant and institutional
management, and Morehouse College, St. Augustine's College,
and Xavier University will also add new emphasis to the
development of specialized types of managers. Tuskegee
Institute will emphasize administrative and managerial
skills in agriculture, clothing, and food administration
occupations
.
Public affairs . Related white-collar occupations
requiring a college education and expected to expand in
numbers in the next decade include public administration,
public policy studies, urban affairs, criminology, and
pre-law. Twelve programs in public affairs are being ini-
tiated or enlarged by ten of the black private AIDP col-
leges. Clark College is extending its public policy
studies program. Fisk, Rust, Shaw, and Xavier are aiming
to increase the number of well-prepared public
5 Ibid.
,
pp. 54, 27, and 48.
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administrators. The small proportion of black adminis-
trators in government agencies and programs at all levels
give significance to these specially designed programs.^
Several disciplines will be melded to provide a
pre-law program at Fisk University and at Morehouse Col-
lege .
Opportunities for blacks trained in urban affairs
or as urban planners is obvious, when one considers that
most urban areas are increasingly black, increasingly
blighted, and with poor service delivery. Bishop College,
Johnson C. Smith University, Morehouse College, Xavier
University, and St. Augustine's College are promoting
academic programs in urban affairs. Morris Brown is
adding criminology to its urban studies program.
Social services . Social service occupations such
as social work, recreation, and gerontology, which like
most professions have a minimum of black and other minority
participants, receive the attention of three colleges.
Virginia Union University is formulating a major in
recreation within the division of education and psychology
,
and Benedict also expresses an interest in this field.
Hampton Institute, on the other hand, will maximize the
institute's role as a black college with a singular in-
terest in research, personnel training, and services for
6 Ibid.
,
pp. 13, 17, and 27.
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the elderly. As the percentage of elderly persons in the
population increases, demand for trained gerontologists
and social workers is expected to grow. 7
Social sciences . The effort to capitalize on the
liberal arts base and faculty already at the black private
institutions has led to new programs in such areas as
women's studies at Bennett College and international
studies at Bennett College, Morehouse College, and Shaw
University
.
Several colleges expect to develop curricula in
psychology. Employment opportunities for psychologists
are expected to be good through the mid-1980s and very good
gfor psychologists holding advanced degrees. Black psy-
chologists are not numerous and are in particular demand.
The Clark final plan, which identifies only 962 black
psychologists out of nearly twenty-eight thousand in the
country, states one objective to be an increase of that
number by preparing more students for graduate career pro-
grams. Part of this effort will be music therapy. Rust
College is immediately initiating the option of a minor
in psychology and later expects to develop a major. Tus-
kegee Institute will develop an undergraduate major in the
field with specialized courses offered to complement other
4
fields such as business and nursing. Virginia Union
7 Ibid.
,
p. 255.
8
Ibid.
,
p. 250.
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University will enrich its psychology major by adding
clinical field experience, and Xavier University will
offer a psychology major through a cooperative consortium.
Ten colleges are planning curricula in the social sciences,
including women's studies, music therapy, international
studies, and psychology.
Scientific and technical careers . Nine programs
in scientific and technical careers will be offered in
seven colleges, including engineering, architecture, as-
tronomy, geology, industrial math, and physics.
Scientific and technical career opportunities are
now being made available in black AIDP colleges through a
cooperative arrangement between the four Atlanta Uni-
versity undergraduate schools and Georgia Tech. These
opportunities include engineering programs. Engineering
is being offered by four other black colleges in conjunc-
*
tion with assisting institutions: Fisk University with
Vanderbilt University; Rust College with Georgia Institute
of Technology and Tuskegee Institute; Shaw University with
North Carolina State University; and Wilberforce University
with Dayton University. Hampton Institute will further
develop and attempt to expand its architecture program.
Employment opportunities for engineers and for
architects are expected to be favorable through 1985.
"Engineering," as a matter of fact, "has been one
of the
fastest-growing occupations over the past two
decades,
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opportunities for engineers are expected to increase very
rapidly through the mid-1980s though at a slower rate than
during the past." There is a particular demand for mi-
nority participation in these professions.
New science programs such as astronomy and geology
will be offered at Bishop College.
In some instances the AIDP grantees are strengthen-
ing the science program or diversifying the science pro-
gram by adding clothing, textiles, and merchandising, as
specializations. In other instances where there had been
only random courses offered, now a bachelor's level program
will be developed. This latter development has been ini-
tiated at Rust. This institution is adding a major in
physics and a new three-year bachelor of science program
in industrial mathematics.
Mass communications . The mass communications field,
where blacks are not proportionately represented, will be
developed by seven colleges! Clark College, Fisk Uni
versity, Hampton Institute, Lincoln University, Morris
Brown College, Rust College, Tuskegee Institute, and
possibly Benedict College. To some extent these new career
developments represent an introduction of a new academic
field, while at other colleges, the English faculty
will
9
Ibid., pp. 113-14 and 269.
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be broadened to include programs in journalism as a major
or minor.
Education . Teacher training which has tradi-
tionally been an important part of most black college cur-
ricula will still be offered. The AIDP grantee planners,
however, certainly give evidence of being aware that "the
number of persons qualified to teach in elementary schools
will exceed the number of openings" and that "the supply
of secondary school teachers through the mid-1980s will
greatly exceed anticipated requirements if past trends of
entry into the profession continue."^ Several new thrusts
in teacher education in areas of foreseeable need will be
introduced at six colleges. These include early childhood
education, special education, and competency-based educa-
tion. Options are being planned for majors in early child-
hood education at Rust College, St. Augustine's College,
and Virginia Union University and special education pro-
grams for handicapped or disadvantaged students at Fisk
University, Rust College, and Virginia Union University.
The expectation is that teachers with special training in
these areas will be needed and will find jobs. Bishop
College has undertaken development of competency-based
teacher education in line with state requirements.
Cooperative efforts . The four-year private black
AIDP institutions are generally taking seriously
their
10 Ibid.
,
pp. 75 and 78.
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mission and are utilizing their AIDP grants to develop
new courses or majors in all of the chief service-type
occupational areas with strong growth potential in the
19 80s in accordance with the data listed in Occupational
Outlook for College Graduates
. It appears that they are
developing cooperative education ties to capitalize and
foster career interests and that they are entering into
consortium arrangements with nearby colleges and uni-
versities to make available such courses as engineering
and architecture to their students.
Some cooperative arrangements take place in
Atlanta among the four undergraduate colleges in the
Atlanta University Center, though probably not to the
maximum extent feasible economically or academically. No
regular mechanism has been established either directly
or through existing associations of black colleges to
arrange for coordinating developing, staffing, or re-
cruiting for new major curricular offerings, either within
or across geographic boundaries. Certainly the oppor-
tunity and need exist for arrangements between colleges
developing similar new programs or between colleges in
the same city or state to make efficient use of scarce
faculty skills and financial support.
Support programs . Throughout the several final
plans of the eighteen AIDP institutions of higher educa-
tion studied, there are numerous references to
the need
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for initiating or greatly expanding academic, personal,
and career counseling programs. Most of the grantee
institutions mention this need. The attrition level is
great, especially after the freshman year, at most of
these institutions. Better and more individualized
counseling is a vital need for black colleges as they
fulfill their mission.
Remedial programs . A heavy proportion of the
effort and funds in AIDP go not for new courses or re-
quired improvements in planning, management, and evalua-
tion systems but rather for remedial programs to bring
increasing numbers of ill-prepared high-school graduates
up to college-level preparation. The names of the pro-
grams vary--freshman studies, standard English programs,
basic skills courses, tutorial counseling, general
studies—but the purpose of the courses is to meet the
same problem. Specifically, the students being recruited
do not do well on standardized tests. They often come
from the lower half of their urban high-school class or
from any level of their rural classes unable to read
or
compute proficiently enough to move successfully into
a
college-level program. The learning resources centers
at
such places as Bennett, Benedict, Bishop, and
Hampton
are generally related to the effort to
educate the fre-
quently academically disadvantaged black students
100 percent of their freshman classes.who constitute up to
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These programs are necessary to save black students who
otherwise have no college to attend, and they are neces-
sary if the colleges are not to have tragically high attri-
tion levels and enrollment losses. These programs, how-
require a toll of faculty and administrative energy
and are a heavy financial burden. They involve individu-
alized instruction and a sustained tutorial relationship
of faculty to students.
Summary . The survival of the black private colleges
into the 1980 s an<^ beyond seems in considerable part depen-
dent upon their ability to attract students from community
colleges and from nontraditional age groups. Attracting
nontraditional students occurs when the colleges themselves
display a willingness to introduce new majors or course
sequences designed to move beyond a liberal arts base to
career education for the manpower needs of the world of
the 1980s. Certainly other changes are necessary for
survival: long-range planning, more open administration,
sharing of power and decision making, willingness to cut
back or cut out courses or even programs and departments
which are no longer attractive; and willingness to make
new alliances with other institutions and with business.
But only if the college has taken the positive steps to
look realistically at the manpower forecasts into the
1980s
and to act appropriately does it seem likely that the
insti
tution can be assured of viability and renewed growth.
CHAPTER VI
RECOMMENDATIONS FOR SURVIVAL OF BLACK
PRIVATE SENIOR COLLEGES
The historically black colleges cannot alone achieve
parity for blacks in education, but neither can the
nation without ignoring not only their major contribu-
tion but their production of graduates and their
educational leadership.
1
Despite the obvious deficiencies of many of the
historically black colleges, writers from Dwight Holmes in
1934 to Earl McGrath in 1965 and Daniel Thompson in 1973
agree that "a deliberate weighing of the evidence . . .
leads to the conclusion that most of the predominantly
Negro institutions ought to be preserved and strengthened.
In any event none should be allowed to die unless and un-
til their present and prospective students can be assured
„
2
of better educational opportunities elsewhere.
A number of suggestions have been offered for
strengthening the historically black colleges and for
insuring their continued future growth and development:
1. Coordinate institutional efforts and establish
cooperation among them. There must be greater state and
^National Association for Equal Opportunity in
Higher Education, "National Goal, p. 4.
2McGrath, Predominantly Negro Colleges and Uni-
versities
,
p . 6 .
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regional coordination especially in the specialized gradu-
ate programs. There is presently too much intensive and
3
undesirable competition for students.
2. Long-range planning must be improved to en-
able all historically black colleges to forecast their
potential mission and role and to stipulate their services
in terms of their own resources and the services available
elsewhere. This is necessary despite the limited planning
attempted by other American colleges and universities.
3. The colleges will likely need help in organiz-
ing and enriching their curricula, recruiting and utilizing
faculties, making plans for long-range use of facilities,
and planning for financial development. To this end a
center should be developed in at least one great university
to provide counseling and field services on a voluntary
basis
.
4. The faculty must be improved: salaries must be
raised, and the college must provide such opportunities for
growth and professional competence as sabbaticals and ex-
change programs.
5. The curriculum must be revamped to minimize or
abandon those crafts, agriculture, and vocational
programs
3For discussion of interinstitutional cooperation,
curriculum deficiencies and other areas, see Commission
on
Higher Educational Opportunity in the South ,
T|e_JJe£ro_an_
Higher Education in the South , p. 10 an pas
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which are no longer attractive or appropriate, and to of-
fer a wide variety of new programs in business, industry,
government, and the professions.
6. The liberal arts disciplines must be strength-
ened to prepare more students for advanced graduate study
and professional programs. There is no surplus on the
market of black Ph.D.'s or professionals, nor is such a
surplus anticipated.
7. Remedial programs will have to be continued
until such time as major improvements have been made in
elementary and secondary education. The black colleges
cannot now materially raise their standards for admission
nor abandon the use of such efforts as clinical work out-
side of class and the three-track arrangement.
8. Instructional procedures must be brought up
to date in order to meet the needs of the students and in
order to enrich the educational process.
9. Student loans, scholarships, and fellowships
must be substantially increased. Tuition must be kept as
low as possible.
10.
Counseling services must be increased and
professionalized to help reduce attrition and direct
more graduates into growing professions and careers.
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11. Stable and adequate financial support must be
developed from combinations of sources such as foundations
and the federal government. 4
Dr. Willa B. Player, former president of Bennett
College and now Director, Division of Institutional Develop-
ment, U.S. Office of Education, presented a concept of some
top educators and interested laymen that "private black
colleges (should) become 'Islands of Excellence.'" 5 This
would mean that certain private black colleges should con-
centrate on developing excellence in one or a few inter-
disciplinary academic areas instead of the fifteen or more
majors as is now typically the case. To some extent cer-
tain private black colleges could deliberately design pro-
grams to prepare students to qualify for graduate and
professional schools or for defined occupational careers.
This concept calls for black colleges making every attempt
to attract a larger proportion of students with superior
academic potential, from all socioeconomic levels of so-
ciety. Only 16 percent of black persons eighteen to twenty-
four years old were enrolled in college in 1973 (less than
4For discussion of these recommendations, see
McGrath, Predominantly Negro Colleges and Universities , p.
159; Holmes, The Evolution of the Negro College , p. 208;
Thompson, Private Black Colleges , p. 269; and Carnegie Com-
mission, From Isolation to Mainstream , pp. 67-69.
5Thompson, Private Black Colleges , p. 271.
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half a million)
,
while 25 percent of whites in the same
age group were in college in 1973.^ Vigorous recruitment
of the estimated half million potential black college stu-
dents could bring the enrollment of the private black col-
leges to a "minimum of 1,200 or the optimum of 1,500
that seems necessary for academically and economically
. 7
sound institutions of higher education."
The curricula of these colleges should increasingly
be relevant to the needs of the black community as well
as to the purely academic demands of graduate schools.
Some have recommended that sponsoring religious
denominations merge colleges which are geographically ad-
jacent in order to maximize efficiency. Through the entire
improvement process the control of the historically black
colleges must remain with black trustees and administrators
and non-blacks acting on behalf of blacks.
Recommendation for continuing survey . Two surveys
of higher education for blacks, in 1916 and again in 1928,
each resulted in substantial gains for the black colleges.
A strong case can be made for the U.S. Office of Education,
possibly with the support of a foundation and with the
^U.S. Bureau of the Census, The Social and Economic
Status of the Black Population in the United States, 1973,
Current Population Reports, Special Studies, Series P-23,
No. 48, p. 67.
^Thompson, Private Black Colleges , p. 272.
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assistance of organizations representing historically black
colleges, to initiate in 1976 an organized continuing sur-
vey of the field of higher education for blacks. Such a
survey would plan for the development of this group of
schools for the remainder of the twentieth century. In-
cluded would be a study of these points:
1. The number of students to be served.
2. The extent and types of services needed.
3. The number and types of colleges needed to
perform the services.
4. The costs for operating these schools for
high quality service at a high level of efficiency.
5. The probable ability of students to pay for
the services.
6. The best locations for the several kinds of
schools and programs required.
7. The necessary adaptations required to fit the
present group of historically black colleges to the needs
indicated by the survey.
8. A national plan of financial support from the
federal government and from private foundations.
A permanent commission on the higher education of
blacks should also be established, and the commission
should have adequate representation from state and
federal
governments as well as from the black college community.
For an early discussion of the need for such
a
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continuing planning body, see Holmes, The Evolution of theNegro College
, p. 210. In Bowles and Decosta, Between Two
Worlds
, pp. 243-250, one also finds a rational set of recom-
mendations for the future of black colleges based on tenidentified problem areas.
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